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Las Cnices, New Mexico, an agricultural connnxinity of 55,000 
inhabitants, is located in thn Mesilla Valley along the Rio Grande 
River. Thriving coinmunities were in existence 100 years before 
the Pilgrims came to Jtoierica and the area bears the marks of Indian, 
Spanish, Mexican and Anglo cultures. Today the inhabitants are 
approxiiaately 50/O Aiiglo-Juaerican and 50^ Spanish-^American. 

In 1965 teachers and adjuinistrators in the Las Graces School 
District began an intensive study to determine the imdsrlying 
causGs of the lack of student achievement in the district's class- 
rooms. The major conclusion reached was that the principle drawback 
in the education of both disadvantaged Spanish-Anerican and dis- 
. advantaged Anglo-Jbnerican students in Las Cruces ^^as that far too 
much etiphasis had been placed on forced cognitive goals. As a result 
of the study, the emphasis was shifted to ompleBienting positive affec- 
tive experiences for individual success in school, and a "culturally 
centered" curriculum for grades K-3 was developed. 

To meet the specific needs of the Spanish-iimerican children, 
bilingual teachers and aides were hired to teach the Spanish-speak- 
ing children initially in their own language, with a gradual shift 
to teaching equally in both Spanish and English. The concept of 
ins time ting children in their native tongue, i^s a natural outgrowth 
of the shift in emphasis from forced cognitive learning to con- 
centration on individual affective grovrth. By establishing con- 
tinuity betvreen the language of the home and the language of the 
school, the school is prevented from becoming an alien place to the 
Spanish-speaking children* Inste^id of experiencing ciature shock, 
these young children are able to make the transition from home to 
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school in which they can learn in their o^sTI language* The 
experience of acceptance and successful learning in their ovra 
lanfjuags strengthens their sense of worth. 

Two bilingual projects in Las Cinices reflect and e:q)and upon 
these concepts.' The first is Project l-IoYe ilhead^ federally funded | 
through the Migrant Atnendirienu of the ESEA, 1965. The second is . 
''A Sustained Primary Program for Bilingual Students^' initia-ted 
tlirough Title III funding in 1967 and e:qDanded hxirizontally and 
vertically through Title VII. The two projects are being coiiipared 
to determine which offers the nost economically feasible and edu- 
cationally productive "method of meeting the. principle goal of the 
projects: a bilingual-bicultural program for all children in the 
school district. 

First, I will describe briefly the major components of Project 
Move Ahead and then discuss in more detail, the innovative components 
of the Title VII project that relate specifically to language 
acquisition and affective gro\rfch. 

'There are several innovative components in Project Hove illaead. 
Radio lessons are presented daily through the mass communications 
department of New. Mexico State University to students in the 
Me silla Valley. Seventeen schools are involved in receiving the 
radio- pro grr^s, wliich are designed to supplement the regular class- 
room program. Bilingual teacher aides are trained as "educational 
technicians ^Vv;ho monitor the programs with' students identified as 
requiring individual attention in communication skills and social 
development. Follow up activities cccompany the radio broadcast 
scripts for use by the teacher and educational technicians. 
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Under the direct super^/isiox of the teacher the educational 
technicians also work with other students in the class. 

A major objective of the progran is to involve; parents and 
other 5ignix*iciant advjts in educational activities for children. 
Parents, as v/ell as coxiimu:iity organizations ^ are involved with 
the teachers in nakinr; educational materials which can be used in 
the classroons in conjiinction \jith the radio prograjois. The parents 
are then shov/n how the r^terials will be used in the classroom and 
are encouraged to use simlar materials at home vath their children. 
It is believed tliat neauingful parental involvement with their 
. children: education will result in increased pride and self -es teen 
on the part of the parents as \rell as the children. vJlien children 
see their parents respected and accepted by the school; snd parent^ 
are asked to actively teach them, it increases pride in their fanily 
and hence self -acceptance. Instead of the conflicts children often 
face between the language of their parents and that of the school, the 
learn tliat their language is as important and valid as any other. 

The overall goal of the progran, then, is to elevate the 
child *s sense of self-esteem through use of his o\m language and 
thereby improve his classroom performance. 

The Title Yll bilingual project continued the "Sustained Primary 
Program for Bilingual Students^' beguia in 1967 vdth a "culturally ■ 
centered" curriculum i-. four kindergarten and four- first grade 
classes. At two schools, two kindergarten classes and two first 
grade classes followed an experimentai English/Spanish instruction 
program; ' At first the school day was divided in half, with 
instruction in Spanish in the morning and English in the afternoon. 



Af3 tile program evolved/ hov/ever, the tor ' developing 
. tlieir ovai class scIiocIuIgs. Nov;, ever o:. l araouiit of 

time is spent in liiglish and Spanish, the raetiicd of instruction used 
by the teachers varies, Sonctines a teacher vail rm: Jiiglish and 
Spanish in one lesson, v;hile at oi ten tines a lesson conducted 
in English nay be directly followed by a lesson conducted in 
Spanish, - : 

Two other kindergarten and first grade classes follov^ed 
an ercperimental English as a Second Language instanictional progran 
in which all classes were taught u\ Jiiglish except the cultux-al 
coanponent, which \;as taught in both Spanish and liiiglish with the 
help of teacher aides. 

In both e:;q3crijaental groups bilinga-ol aides help tlio teacher 
in di&tenaining that conprehension has taken place and supply a 
correct translation whenever necessary. 

The language e:qoerience approach to reading is used for both 
languages. Materials such as stories, experience cliarts and books 
in Spanish and. English based on the cliildren's o\m stories are 

developed by the teachers thonselves. In addition sone coimer- 

i' ■ - 

cially produced materials are used. Each classroon contains a 
listening center where children can hear taped lessons based on 
the Curriculxm Units and also recordings of their own stories in 
both Spanish and English. 

An important innovation of this progran is the 200 day school 
calendar x/hich is spread evenly over a tyelve month period. Last 
year the 200 day calendar became optional for students and teachers. 
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However, 90^ of . tho students p.a-;:lc1o.--t>A in tho addition^ d^s 
offered and only one teachox- loCl xov iho cAmmev to taice cour-'G 
wrk toyard a masters' degreo, ConU-aity in the progT^ is 
instrred by teachers advancing viUx the cMldren from kindergarten 
through grade three. Wo nev ol-iXdrcn con enter the class once 
■r the initial mit is set up. Tir; child 'o relationship with his 
teacher is thereby strength.;nod by not having to adjust to a 
new teacher each year. By acv.nc.Lns oliildren and teachers to- 
gotlaer for foui< years the Da. G.vucc! program attempts to continue 
a^d extend tlie horned cultur^O. c:..pha3i.3 by developing 
personal relationship between Mv. child and his teacher, thereby 
encouraging affective gro.rth, that xs, a stronger sense of 
seli'-^steera. To mplement thi a -o.'-l, another laaj or innovation 
in the Las Gruces project i.o tho V,jm^ Development Program developed 
by Dr. .Uvaldo Palomeres and Dr. Harold Bessell and now in use in 

the primary grades. 

As explained in the 1970 Contj^uation Proposal, for the^ 

Las Ci-uces project, the Hui>v-in L-velopment Program is - 

• "a dailv, structure.1 ovoa-m to help each child develop a 

healthy ^elf-ooncept.' li i. specifically a^sigaed to incraaae 
a child's mo ti-yation. To acxiieve the goal, it dwells upon 
• cultivating an awareness of self and others, upon exi^ acceptance 
of self and others, £md xipon an appreciation of simxlarities and 
differences between self o.nd. others - positive traits all de- 
. rived largely from awareness, self-confidence, and social inter- _ 
action. It is built aroimd what children feel and see; It IS, not 

moralistic. ^^^^^^^^^^ achievement of the goal are loving 
■ caring, sharing, and interacting with others. ^ o-^^io « 

The Human Development Program vehicle is the '1-Iagic G-trcle , ' 
a communications system which incorporates group _ dynamics tech- 
Q niques for children in s structured learning enviroment. oome 

ERIC 
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ten children and a cldllcd, trained teacher sit in a circle for a 
iiiniizn;itt of twenty minutes* ICach child is iircod to share his 
feelings, thoughts, and actions irlth his peers. All responses are 
respected by others. Through the approval and acceptance of 
teacher and peers, the child ' :ins to gain self-conf idence. As con-- 
fidence grows, he attain.<^ ^nodon to react. This becotAes the 

foundation for laotivatio: il do /jpxaent,, 

The teacher's role is to begin the activity by e^qDlaining 
the topic for discussion and, if necessa:7y, to demonstrate what 
is e>q)ected of the children by 'going first/' After each child 
has had an opportunity to participate, the teacher helps the 
children ^ to review and suinraarize v/hat was, learned in the session. 
Progressively the teacher says less in each session — giving no -c 
of the responsibility to the children as they are ready to assume 
it, 

Saxiple 'llagic Circle ' topics are; 
'It made i-Jie feel good when...i 
'I Eia.de soneone feel bad when I*..' 
'3one thing I do very well is.,.' 
'vfliat can I do for you?' 

In pre-school and kindergarten the, children participate in 
'i-ksteiy ' sessions in the Ulagic Circle' which are specifically . 
designed, by giving them deserved positive feedback," to- enhance their 
feelings a.bout their ov/n ability to mnipiaate their environnent, 
thus building their self -esteem. 

The children learn to inquire, consider and respond. Tliey 
learn, too, of their o\jn responsibilities and power. They lerarn to 
relate pei^sonal growth tc social relationships. 

The '1-iagic Circle' ser^/es to dispel the 'delusion of uniaue- 
ness', 'the notion that each individual is different f ron all others, 
and therefore somehow inferior'. In the circle, the children 'see 
that others feel tmsui^e and Ixave fears; and each child can perceive 
that, others in the group are iiuch laore like hixi than they are different 
froia him' . ' 

'Great emphasis is placed upon the need for each child to 
e^q^ress himself, for children learn best by doing'^ Di>, Bessell 
e:cplains. 'V/lienever a child participates. . .he is recognized by 
naxie and praised for his contribution when he finishes'. 

He adds, 'Teachers now using the program report tliat dis- 
cipline problems are :^>duced markedly, and that clilldren show 
increased personal involvement, greater verbal expressiveness, 
more self-confidence, higher motivation, far more personal arareness, 
and an increased degree of comprehension of social interactions'." 



Tlio teachers aiici aclx-inictrators of both tlio li-3 procra':i and 
Project 1-Iove /^load feci that tlie Hunan Devolopuent Program 
±3 "an excellent vehicle to encoui^age children to verbalise 
their problems, ideas and feelings and hy. so. do ins Uiild their 
ovm .self-image, their confidence and their educational :iiotivatiorf? / 

The Hunan Developiaent Program also incl\ides a sensitivity 
training pr ers involved in the project. 

In addition to the Hujtian Developnent Program curriculum unito 
were developed by the project staff to serve as guides in correlat- 
ingrall content': areas around a central theiue, for ercample, the 
family, school, holidays. Each tmit is accmpanied by suggested 
materials and activities. 

This year the project has initiated a nev program of indivi(?ual- 
isjed inseryice trainiiag. The teacher develops her o\m inservice pro- 
gram according to the areas she feels she needs to vork in and 
according to wlrnt resoxirces she has available to her. VJlaen she has 
completed the course she then shares her findings vith the other 
teachers. New Mexico State University offers credit for this self- 
developed inservice training and the Las Cmices Schools helps pay 

tuition costs. 

Because so much emphasis is placed on innovation - new 
methods, new ideas - for comEiunicating inf orioation, attitudes, responses 
and feelings to children, the teacher contract until last year included twenty- 
five paid inservice days in addition to the regular 200 day school 

■ year. Included in the inservice training prograia vro.s an exaanina- 

■ tion of various cxirriculum designs and raethods v/liich had practical 
application in the classroom. SsEiinars viere held follovdng labora- 

. toiy treateient of new approaches investigatedo Tne Las Cruces staff 
analyzed various studies vrhich affect elementary educatd onal 
practices and then put them into \ise in their classroons. , 
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The results v/er:- then presented to the class for clir.ciiccjion and 
evalxiation. of the nev; appi-caclieG and tecliiiiquoG which v:ore 

considered in clasc sitiiationc v/ere the folloiang: '^dual 
langvuige cvorrlcvaci and instnictional approaches, a Gyateihatized 
approach to teaching in the aCiective doir^in^ varioiis teai^V teachinrj 
approaches, variations in teaching reading, and evalv^/tions of the 
divergent educational methods of teaching bilingiial/bieulti:.ral students". 

Another najor goal of the Las Cia;ces K-3 firogrcxi is 
to involve parents in the .edvcation of their o\-rn children. 
Ii:iplonentation of innovative ideas for cvdtivating, inereasing 
and necognizing the va.lue of parent involvement in pupil learn- 
ing e^q^eriences are used to. iiaprove parent participation end 
cooperation. This involvenent is intended to fortify tiie entire 
edxicational process and iv^alce learning a school-^fainily responsibility. 

The parents are im'-olved i-rl th the project in seireral ways. 
For exajniDlc), vrith the assistance of professors at Ne^r Mexico State 
University, parents. in the pilot project school becane involved in 
sensitivity training through group interaction. Initially begun as 
a small pilot project, the prograan has been expanded to include nore. 
parents representing both the Anglo and Spanish cultures. 

Also, Anglo Anerican and Spanish American parents work together 
mth teachers in workshops held to develop classi'ooH rjaterial. At 
one workshop ., for exainple, fathers sawed, sanded and painted 
building blocks and doll funiture» Mothers ir^ade doU clothes 
and small mats which children sit on while playing on the floor ♦ 
In other A/orkshops parents liave riiade puzzles, counting games, 
O ; bean tags, rhythm instruments, cards for vocabulary and number 
building, as well as other Instructional materials. 
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In addi'tion %o the sensitivity training and pax^^ent/teacher 
workshops, a hoijie-^chool cooi-^dinator and three bilinjjual aides 
work to increase tb^ interaction between hone and school. They 
visit the homes of pai^ents enrolled in the preschool program on a 
regiilar basis • The^y encourage parents to intearact vrith their 
children on assigned tasks* This gives the parents a senvse of 
importance and prid^ because they are aiding in the education of 
their cliildre3:i» -Al^o the bilingual aides serve as resource people 
regarding conjjiunity Services and special events^ and assist in identi- 
fying resource people m the comtmity who can help to promote the 
exchange of cixLtiia'^aJ' ideas. 

The teachers .in the project have indicated that the bilingual 
aide is one of the I'aost positive aspects of the K-3 project in 
that she help foi^ra a vital liaison between the school and the 
home as well as^the school and the comtaimity at large. Parents, as 
well as grandpa^ent^^ . are no longer afraid to visit the school and 
are -urged to do ^o. Thus the children's pride in their family 
as \iell as in "the l^^^guage they speak is enhanced, 

A Parent Adyi^oiy Board representative of school and community 
interests regularly 3?eviews the program and makes recommendations 
designed to meet the needs of the children , the ca-nmunity and the 
school. These iiiee tings are alx^ye held in both Spanish and English, 

New Mexico St^t'^e University has provided much val-'iable 
•assis.tance to the Ls^s Cinices pi'ograan. For example, advanced 
students in coT^s^li^ig assist -vath parent study groups which 
meet weekly. In addition many student teachers liave provided the 
teachers \d.th v^CLuabl^ help. Also^a docmentary film about the 
^raj'.ect called . Successfully" vjas made by stiidents for credit 
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in a cinem production course. 

Several connimity organizations are involved in the project 
For example, Hospitality House, a hocKe for senior citizens, helped 
develop area relief maps for third grade classes to aid in study- 
"ing ,the growth of civilization in the Mesilla Valley. 

In svcnmation, then, the significant innovative components of 
the Las Cruces Project are: (l) a four year non-graded curriciiluia, 
(2) parent-school involveiaent activities, (3) bilingual instruc- 
tional teacher aides, (^.j an optional 200 day school calendar, (5) 
with -teacher-pupil advancement from k-3, (6) an intensive indivi- 
dxial staff inservice study program, (?) lang^oage variations used 
in instruction and,(S) most significant, an overall emphasis on 
affective development through the Human Development Program 
for the childi^en and teachers, and sensitivity training for parents. 

When the project began dual language instruction was viewed a 
a means for insuring that the child understood the concept being 
presented. It \/as felt tliat by teacliing the child in Spanish learn 
ing in English would be facilitated. However, this initial goal ha 
been far surpassed. As a result of the experiment teachers and ad-- 
ministrators now believe that the child can become truly bilingual, 
that learning in tvro languages does not cause hii^a to fall behind 
his peers in rate of achievement and that a positive self -concept 
in fact stimulates notivation and therefore achievement. Further- 
more, it v/as concluded that if we help the child acquire the slcill 
of communication in both languages he will possess the verbal and 
interpretative tools needed for meaningful bilingual/bicultural 
interaction. 
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4.0 SCOPE of PrtOJSCT 

NuBibers of schools invclvg^cl in Titli 7II prograi*:,: 

1- one 4.-foui' G-uot specified 

2- tv;o 5-five 

3- three 6-other 

4.-2 Totel mjiiiber of students in prograi:i A, First year 

D. Second year 
C.Tliird year 



4.1 



4.2 



A AOS 

B ^ 

c 



4.3 Grade level of studbnts in prograii^ nuiiiber of classes per 
grade and total nuraber of students by grouped grade levels 
(by second year) / r\ 

Iteber of PSK 



Number of 
S?'i!:d._e Clas se s^ 

PS^PreSchool ^ " ' ' , 
K-I&idgtn. 

PSK ^^Q^.TOm'NcV Vtudents PS and K 



b' 

- c 1;.*'; 

9-grade' v , . , . _ ^ 

B ^. TOTAL students gr. 7-9 



Grade .Ql^-sses 

V-grade 7 

'8-Rrade 8 



1 - grade ^ 

2- grade :2 

3- grade 3 

4- grade 4 

5 - grade 5 

6- grade 6 



A: 



A. TOTATTitSHiniS gr . 1 -6 



1 0- grade 10 ; 

11 - grade 11 

1 2- grade 12 ^ 

C _ TOTilL' students gr. 10-12 



4»4' 1 -All classes graded 

2- All classes ungraded 

3- Some classes ungraded 

If ungraded^ specifj^ ages or grades grouped together s 

5-0 PROCESS Vii^JifflLES - STUDENTS (Sociolinguistic) 

5.1 Students Dominant and Native language: interaction' and 
t^^ccjf cultural affiliation (Indicate nuiuber of students in each 

category and specify cultural affiliation in box) 
^ (Circle any infomation vrtiiclv is inferred and vrrite IWF.) 



1. Total 
■ Non-English 
Mother Tonr^ue 



2* Total 

■ Englisii 
ilother^Tongue^ 



I . N-E Dom - NEilT , 



■7 Srigl.i sh Dprjiinmi ti 5 . 0 
II..E-Dom "-'NS'ii' ' 



NE cloy.; 



Wo... 



/i.. 



.It. 



1 T7 



Hp E-Dom - SIT 



E don 
IIEivIT 



III. 



I 1 



uc 



I Total i'Ton-Snglish 
Dominaxit ; S 8 _ . 



II Total English 
DoKinaiitc^ ./| 



2-.Don TT, 
EiiT 



II 



Total 
11= Ilj^-i- II 



2 

Dom ..J.J 



grade ana torai. mjciber ox* svaaents by grouped grade levels 

(by second year) " ' , 

Number of ' Ku-nber of ^-3 PSK y 

•Grade Clas>ses__, prade, Plasses_ A ^^3*^ 

PS-PreSchool _ 7 -grade 7 . . 

K^Ifedgtn ;T5?^r*r\'* * C-grade 8 c 

PSK .feuO— TOTAL NO. students PS and K 9-.gracV. v 

B TOTAL* students ex, 7-9 



1 -grade 1 0^ 

2- grade 2 " — 'q^ 

3- grado 3 yi^A."! 
4.-grade U 

5~grade 5 "' 
6-grade 6 ' 

TOTAlTit^Sints gr. 



10- grade 10 . 

11 - grade 11 

12- gTade 12 

G TOT/i sadden ts 



■r. 10-12 



4.4- 1 -All classes graded 4., 4. .5- 
'2-All classes ungraded * 
3-Soine classes ungra.ded ^ 
If \ingradedj specify ages or grades , grouped together: C K^+^ I 

5.0 P.;OCESS VAl^IABLES - STUDENTS (Sociolinguistic) 
^ 5-1 Students Dorainant and Native language interaction and 

^ t.fec ^ c^lltural affiliation (indicate nuiaber of students in each 

J2 category and specify cultural affiliation' in box) 

^ (Circle any inf oi'iaation which ds inferred and vrrite INF,) 



1. Total 

Non-English 
Mother Tongue. | 



. j^-Non-Sngl^^ 
1 1 . N-E Dora - HEI-JT , 



2. Total 
English 
ilother-Tongue, 



ass 



I Total i'lon-Snglish 
Dominant; ^3L?f.. 2,. 



'2rij:di sh Dcgiiinan t 5.0 
II..E-Dom - NEilT ' 



II^ E-Dom - MT 
^ I I 

II Total En,o-lish 



Dominant ; 



NE do;.- I 
N-Zf-IT 

E don 

HMT , III- 



2-Don TT- 
EiiT . 



No... 



i ( 



Total E-Doin | I 

11= iv^- 



.56 
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Non-English 
liother- Tongue 



English 



.Mother Tongue 



l^lon-^i^ish ;Pp^^^^^^ *' "'^ ' 

N-S Dom N-EMT 

■■ Scaiiiple: a native Spanish speaker 
v/ho uses Spanish in most contacts 
though he may loiow English 

. H-E Dora - EiiT 

Example I (rare ) a native English 
speaking Puerto :>L can child^ 
born in New York irho returns 
to Pu-^rtc .V:ico and beco:.:3s 
Spanish dorainant 



English Dominant 
"'iuDom" "" "'n^E^IT" 



Sxaiuple: a native Spanish 
speaker who uses Spanish only :d.n 
fair.iliar , contacts, and English 
. in all others.:,, sohoqlj^ wi"!^. 

3:.:ai;)pl e s : I ) a native E .;sp eaking 
accultujrated Jli-ierican v^ho .may 
or not know a second 'iang. 

2)a native speaking 
Ilexican-Aierican child who has a 
ninixaal receptive Jmowledge of 
Spanish;^ but has a Latin culture 
affiliation 



IAS CRUCES SCHOOL DISTRICT NO. 2 
BILINGUAL EDUCATIOri PROJECf 
RESEARCH POPULATION 
(Enrollment) ' 



EXPERE^mAL 
EIJGLISH 



SPAIJISHAND 
ENGLISH 



BASAL READER CONTROL 
GROUPS 



U 

o 



§ 

C3 



0) 

u 



o 
u 

0) 

u 

A. 



g 
ft 



1< 



o 

o 

5 



I 



5 



i 

5 



^ 67-68 



68-69 



69-70 



1 



1 

2 



K 
1 
2 
3 



30 
29 
59 



30 
26 
2Ji 



J*9 
26 
26 

13^^ 



30 
27 
57 



29 



31 



{Il82) (1*20) 



30 
26 
26 
82 



(2*78) {1*08) 



29' 
29 
27 
26 
HT 



(2*83) (398) 



_27 


27 

58 


71. 
71 


36 
"32" 




93 
93 


(392) 


C558) 










27 

35 
^3 
75 


29 

. 31 
25 


7U 

68 


1*0 
57 
97 


28 
•1*1 
"29 


89 
75 


(370) 


(556) 










22 
23 
19 
21 


3U 

26 . 
30 
23 
113 


53 
65 
66 
i5F 


\\ 
1*1 
52 
137 


32 
35 
32 
99 


62 

' 70 
■ 1*3 ' 
. 175 


(336) 


(531*) 











120 
. 361* 



116 

339 
339 
79i* 



•131* 
295 
313 
280 

1022 



70-71 


^ K- 




30 


38 




1 




25 


27 




2 




21 


23 




3 


27+ 25+ 


.21* 


27 




1* 


. 12 12 


23 


28 






39 37 


123 








(1*96) (363) 


(291*) 


(523) 


71-72 


K 




30 


28 




1 




21* 


51 




2 




20 


23 




3 




25 


20 




h 




18 


23 




5 




23 


. 25 








ito 


170 








(252) 


(U99) 


Tear 




Title III. 


Title VII 


67-68 




$100,000.00 






68-69 




86,000.00 






69-70 




65,000.00 


55. 1*21*. CO 


70-71 




* 12,600.00 


97.^1.00 


n-'72:^ 






125,685.00 















68 


1*1* 








27 


31 


51 






31. 




• 28 




103 


25+ 


28+ 


21+ 


33+ 


31 




2l*l 


5 


15 


23 • 


•13 


30 




161 


71 


T3 


75 






31 


725" 



2U 
17 
19 
17 

: _ 23 

100 



Title I 



21* 
21* 
27 
33 
31 
139 



Title II 



58 
123 
81* 
91 
91 
102 
5^9 



30,000.00 



$15,000.00 



K — JCindergarteh 

( ) Total .School EnroUnent 
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2 Ciiltural or Etlmic identification of target students in prograij 
by number and % of each: 



page 



Indigenous iiinericans : Nuriber 

A1 IJavajo _ 

A2 Cherokee A2 

A3 Other (specify) AS 

A TOTAL No. of /Uuerican Indian A , 

Americans of other etlmic backgrounds:; 

B1 ilexican-Aiaerican B1 

B2 Puerto-::)! can B2 " 

B3 Cuban B3"\'*]^^"7^ ' 
34. Other Spanish-American 

(specify) B/, 

B TOTAL No. of Spanish- B ' _ 

spea]d.ng Araericans 

C Portugnese-Aj-ierican C 

D Franco-Aiiiei*ican '^.^^VV 

F Chinese-American F ..7_] [ ' 

G EskiiQO G 

H Russian K 

J Other J ' 

I TOTAL nurabar of N-SilT, target ' 
students 



Per Cent of if inferred;, 
Total Stiidents check (v/) 



/J 
/J 



r' 



P 
... 

■ V- 

...... 



..... 

% 

c' 

— 

c' 

p 



.3 Etlmic identity of English nothsr tongue students other than target 
. population, if specif ied^ by nuLiber and per cent. 

21 .^A^ SI 

II TOTAL number of 13IT students /r.^ ...j, 

other than target population W ..^^.j^ 



Students* native language or mother tongue if DIFFK'JCNT 

from their doraiinant language. 5.4. _ 

(specify) 

PiS3:.n.ant language Different Native Lan^jua^e iteaber Per Cent 

. i--Engiish 

2-Spanish 



5 Students' Dominant Language and lictent of Bilingualism 



Dominant langaiage ' f Number of Honolingua] 
of students in prograia ; Students 



NuLiber of students Bilingual 
to any extent 



B1 iiexican-ib:iierican 
B2 Puerto-.'ican 
B3 Cuban 

Other Spanish- Anerl can 

(specify) 
B TOTAL No. of Spanish- 

speaj.:ing Americans 



G 
D 

7? 

G 

H 



Por tvigiie s e - /iTier i can 

Franco-iaierican 

Chinese-itierican 

3sl:imo 

llussian 



J Other 



B1 A§S 

32 



■o 



c 

D 
F 
G 
K 
J 



I TOT/iL nuraber of H-EilT target 
students 





, ./^ 



% 



c' 

/J 

r* 



c * 





5.3 Etliiiic identity of English nothsr tongue students other than target 
population, if specif ied^ by number and per cent. 

21 .- A?^5l9 . . .. El . A/.. 

22 .... Neq ro 22 2 

II TOm number of ISIIT students 

other than tax-get population ~ 



AS 



5.4. Students' native language or mother tongue if DIFFSluvNT 
from their dominant language, 

(specify) 

Dominant langm^ 
1 -English 
S-rSpaiiish 



Dif f er en^t Na t i ve Language iJuinber . 



5.U 



Per Cent 



5.5 Students^ Dominant Language and S}:tent of Bilingualisra 



Dominant language I Number of Ilonoiingua] 

of students in prograra \ Students 



i'Tuxiiber 



S . ..iJL; English .M, 

A \^ American 

Indian 

IJavajo 

Cherokee 
Keresan 
Other (spec.) 
Spanish C|^' 
Portuguese 
French 
F Chinese 

G \ Eskimo 

H ^--ussiah 

J .. .. .. Other ( spec . )^ ^ 



ii2 - 
A3- 

C 
D 



not 
spec. 



Huiuber of students Bilingual 
to an3^ extent 

not J only listening = speaking 
spec.: comprehension lability 



No . 



d ■ 



;no. 
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5.6 :lecrui uiient of Students; 5.6 ^ 

0 - not specified r u 44 ktv 

1 - 2nglisli Mother Tongue and Kon English liother Tongue botro 

Students are required to participwate in the bilingual prograra f^^^ ^ \ 

2 - Only N-?iIT are required to take progra:;i, EilT^s participation ^ ^ ^ 

is voluntarjr 

• 3 Both aiT and il-SiT part^pipation is voluntary^^p ^n*^-io.r»-H (in pririitinn to 
li. - Students selected aScorSing to sorae cri^eria^of project C^-n^addit^on zo 

5.7 Proportion of r]-:ioiji pupils in project cvea: see Chart C 5.7 * 

n.sr- not specified on. the cnart 

5.8 Conniiunity Characteristics {rmvlz ally that apply) v 5.8 3 j H 

{i if more than one category^ indicate percem: for each; ' ^ 

•1 " inner city-ghetto jharrio ^ 

2 " major city \ , ^ 

3 ^ small cj-^y^ tovm or suburb ^]]^ 
4. rural, farm. .•3^3'-' 
.5 other (specify) 

reservation 

5.9 A. Socio-econoiaic status of N-EMT participating students 

(indicate .specific percent of low SSS) 
B, Average faXiiily incoiiies if Kientioned ■ B, ^.i2/\5^.P 

n.s. _not specified ' . 

5.10 Socio-ocononoTiiic -status of iS-iT participating students 5.10 

(indicate specific percent of lov; SSS on the" blanlz) 

i""' n.a. - not applicable (no Ei-IT) ' - 

00 - not specified 



5.11 Proportion of migrant students in project 5-11 
(indicate specific percent) 
n.s. - not specified 

6,0 SOGIOLIHGUISTIC SUr.VEY 

6.1 Project states that a sociolingxiistic suxve3''; 6.1 I _ 

, • . . I for II for II 

II-U-IT QToup 'JI-T group 

1 was made ^ _^ ^ _ . 

2 will be iiiade 

0 ^o"*^ nentioned ■ _ 

6.2 If a sociolinguistic survey vras or will be raade^ 6.2 I ^__0 

iTiarlc all groups included; II . 

I N-MT II aiT ■ 

-| parents , , 

2 children . 

3 teachers ......... 

' U comunity " :, 

5 others; , • 

(specify) 

6.3 LangTiage dominance of N-i3iT groups (checl: A parents, B^ ^ children^ G^^^ teachers) 

will be determined by the extent each language is used in different donains 
thx^ough various neans of coLiniunication. . _ g 
Y-rkjr^' e.g., specify, extent descriiotively : never^ sometiiues^ alv/ays 6*3 A / 

hhUv " B "J 

: USE MCK--ENGLISH LANG. USE EIIGLISH 0 . 



5-G Govni.r-anity Characteristics (nar:.: ally that aooly) . 
{% if more than one category indicate per'c'enx for each) 

•1 ^ inner city-j^hetto ^barrio io 
2 major city 



5.G 



3 ^ small city, to^7n or suburb ji]^"' 

4 ^ rural, farm ^3 



other (specify) 
reservation 



5-9 A, Socio-economic status of N-EKT participating students 
(indicate specific percent of lev/ SZS) 
B. Average faiaily income, if r.ientioned 
n.a. _not specified 

5.10 Socio-«econonomic -status of S-IT' participating students 
(indicate specific percent of lov; SSS on the blan!;) 
n*a. - not applicable (no Ei'IT) 

00 - not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 

n.s. - not specified 

6,0 SOCIOLIIIGUISTIC STOW 

6.1 Project states that a sociolinguistic sujrvey:. 

I for II f.or 

il-H-IT {[jroup :^^T group 

1 was made 

2 v/ill be made 

0 not mentioned ^ 



5.10 



5.11 



&.1 I 

II 



o 



o 



6.2 If a sociolinguistic survey vras or will be made, 6,2 I 

mar!: all groups included; II 
I N-H-IT II HIT 

1 parents 

2 children 

3 teachers 

4- community 

5 others 

(specify) 

6.3 Language dominance of N^-SiT groups (checl: A • parents j B_ ^children^ C .^. teachers) 

will be determined by the e^itent each language is used in different domains 
through various means of communication. 



e.g. specify extent descriptively : never sometimes ^ alv/ays 
USE NON-ENGLISH LAIC USIS SNGLISII 



.3 A 



DOi^NSs 

1 Home 

2 Church 

3 School 

4 Woric 

5 Socializing 

6 Neighborhood ' 

7 filra^-TV-radicv^l^y ' 

8 i-Iagazines nev/b 

9 Others 

(specify) 



Lisi^iM" sPSiugNG 



- . ^ 



;adikg,u:;.itii 



U 1 



6.4 If not included in survey , how was student ^s language dominance 6.4 I f 

determined? I H _j 

lI-EIiT WiT 

1 - inferred by use of surname ^^UlL,. 

2- established by foraial testing of students 

. 3-assessed by inior/aal means (specify how) 

4~not mentioned ho\r lan.'^ua'/'e doi.iiiiance was . 

.ined ' " * - — 

^•5 S ociol inguistic. Survey . incJ^iides ^ (check all that apply) 6.5 l^iX- 

An analysis to determine if an interlanguage exists 
in the community^ (e.g.j a mixture of t\/o languages 
which serves as a single system of comnunication for 
e group of people). 
1-yes 
- 0-no 

tJccioliii^V-ictic r.nirvcy includes itc::G covering: 

6.6 LJ-EliT parents' attitudes toward naintv3nance of child's 6.6^ 

N-EC-'IT in particular domains of uso or coivipleto shift 

to English 
1--yes 

0- no 

6.7 parents' attitudes tovmrd their children's learning 6.7 ^ ^ 
of the N-ErIT language 

1- yes 

0- no 

6.0 Children's own attitudes regarding the second language 6.8 

they are learning and the spealcers of that language " ' 

1- yes 
0-no 

6.9 If not included in survey how were parental and/or 6.S; 
cortmiunity attitudes toward K-EilT maintenance 
deteimined? 
C iC 1-will not be assessed 

2- will be assessed^ method not specified 



^ ^ a 3-has been or will be assessed by method other than p 

sociolinguis tic survey (specify S)uD!^SJ^ TOr 

g) jParc^Wl Miih^dti Ji^\Lo.^cJi Fduc 

b.10 l-ATter sociolinguistic survejr is made^, how does it influence 6.10 ^Oj 
program? (specify) (e.g. transfer or maintenance instx^uctional — 
prograias) 
0-not mentioned 

. 7.0 STAFF SELECTION 

. 7.1 Linguistic • background of project teachers/ by nui'-iber in each category s 
(indicate non-~English lang-uage in each bo::) . 

pn^p- 1,^^ Language dominance not specified (if any infonnation is not 

£jv^ .'-^^ Mother tongue not specified specified/ cross out that 

. 3. -^.. ^ot specified whether monolingual or bilingual heading and complete the 



6.6 



6.7 



6.8 



6.9 



:7 



6.( 



a group of people). 
1-yes 

0- no 

■-icciclii'.;^v.ictic rA-rvoy incDaides i'bc::G coverings 

N-EtiT parents' attitudes to\^rd maintenance of child's 
•N-SMT in particular domains of use or complete shift 
to English 

1- yes 

0- no 

S'lT parents' attitudes toward their children's learning 
of the N^-SIT language 

1- yes 

0- no 

Children's own attitudes regarding tf;-:e second language 
they are learning and the spealcers c that language 

1- yes 

0- no 

If not included in survey hou vere parental and/or 
coiiiLiunity attitudes toward N-SLiT maintenance 
determined? 

1- v;ill not be assessed 

2- will be assessed; method not specified 

3- has been or v/ill be assessed by raethod other than p 
sociolinguistic survey (specifj?^ hov.Q 0 pg rcnf <t I p Qjrtn iSS i O K TO n 



6.7 







o.lO 1-After sociolinguistic survey is jnade^ how does it influence 6,10 ''Cj 
prograxa? (specify) ■ (e.g. transfer or naintenance instructional 
programs) 
0-not mentioned 

7..0 STAFF SSLECTIOIT 

7.1 Linguistic background of project teachers ^ by nuiv.ber in each category? 
(indicate non-English language in each bo::) 



.Language doBinance not specified 

Mother tongue not specified 

3. not specified whether monolingual or bilingual 



(if any infomation is not 
specified^ cross out that 
heading and conplete the 
rest of the chart) 



I N E Dom. 

KEMT 
XI E Dom 

E Dom 



II 



A-i-ipno 

l]z,_^ 



ial__ B-Bilinguaj^ 



A Total Mmber 
Ilonolingual 



B Total llWiibei- 
Bilingual 



Total Nieber 
of Teachers 



7.1 



II A 
II E 

■ XIi B 



A 
B 
N 



700 



Mio 



PARENT ATT 
1, Chlldr 



ATTITU'^ES TOWiUU) EDUCATION SCALE 



.vinxiaren should listen to the teadiaer 
Und do vhat she says. 



2. 



Lost t 

I 



eacliers have pets. 



Jhe school is often to blame when 
students -don't like school. 



4. Some of my teachers helped me to be a 
jbetter person- 

5. It seems to me now that my teacheitrs did 
not know what they were talking about. 

6. 1 would like to see Spanish taught in 
the schools. 

7. Too much play goes on In "school these 

8. Most teachers treat the children In 
their classrooms fairly. 

9. We have little to say as to what will 
happen to us In life. 

10. Most teachers teach because they like 
children- 

11. Teachers do not make the pupils behave 
as well as they should. 

Parents and school must work together to 
help the child with' school matters. 

13. Teaching Spanish In the schools makes it 
harder for the child to learn good English 

14. Going to school Is a worthwhile experlenc 

15* Most people will learn more by working 
four years than by going to school four 
years. 

16. Many teachers are more interested in 
themselves than they are in teaching 
children. 



i 



to 

< 



17. Hany teacher, do not c>g^>ll*tn en^seigh 
In their teaching. 

18. There are time, when ^^f 

he blamed for gettiins nsad with axhlld. 

19. Schools do a good joli^ i^r^orkt^^lth 
parents o 

20. Seme boys and girls are. always unlucky 
. in Bchool. 

21. Schools «re the strength of An^erican 
Democracy. 

22. It does not hurt for pupils to ralss 
school once In a while. 

23. Our schools should teach more about 
the history of the Southwest. 

24. Many of the things I learned in school 
I still like to do. 

95 The main reason 1 can see for going to 
- ^ Ichool is that the law makes children go. 

26. If a child does not do well in l"^"^"^ 
to read, most of the time It is because 
of the teacher, 

27. Schools are not teaching reading as well 
. aft they used to, . 

28. If children U^^^^^^^^ ^""tr^ir\u''' 
teachers told them they could get all 

mixed up. 



29. 
30. 
31. 
32. 

33. 

34 



35. 
35. 

37. 

38. 

39. 
AO. 
41. 



When 1 look back on my school years 1 
feel they were well spent. 

Many people go .into teaching simply 
because they like to boss others. 

The bestiway to get a good job is to 
get a goo/i education. 

A longer school year gives a child a 
better chance to learn. 

The boys and girls who like school 
most are usually sissies or teachers' 
pets. 

Visiting my child's school is worth 
my time. 

I want my child to like school. 

Some teachers are so rr.ean you cannot 
blame boys and girls for talking back 
or not minding them. 

What is going to happen to us will 
happen so it docs not matter how much 
education we have. 



^^auy children would be better off if 
they left school after the eighth grade 

Schools teach a lot of things that do 
not work out when you get on the job. 

Parents, should back up the school in 
matters of child behavior. 



■I never could seem to get to school on time. 




42. 
43. 

44. 
45. 

46. 

48. 
49. 

^..50.' 
51. 



Many school principals boss children 
too much. 

Teachers usually do the best they can 
in trying to teach what they should be 
ttaching. 

My years in school did little to Uelp 
me in what I'm now. doing. 

Meetings of parents with school teachers, 
counselors, or principals is a waste o£ 
tiiae^ 
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52. 

'.53. 



i feel welcome at nchool. 

Havin- the children go to school In the 
suaimcr is aakin- children to do too r.uch. 

SoTi^e teachqrs ask parents too much about 
how they treat the child at home. 

Schools should take wore time than they 
• do tcachtnc'boys and £irls how to be 
useful citizens. 

Most schools do not let the parents know 
enoush about what is fioing on. 

It secn.5 to mc that the publicmoney. which 
is put into schools today is well w.orth it 

The schools arc doins a good Job today. 

1 like to have teachers visit my hone. 



ERIC 



page 6 

7.2 Linguistic background of project aides or paraprof ossionals^ by nmber : 



(indicate non-English language in each box) 
Jjanguage- dominance not specified 



_Mother tongue not specified 
^Not specified whether monolingual or bilingual 



A Monolingual 



B Bilingual 



(if any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 

II E Dom 

SMT 

II E Dom 



A Total Number 
iXlonolingual 



7.2 



17 



I A 

I B 

II A 

II B 

II- A 

II 'e 
1 



B Total Number 
Bilin? 



it 



N Total Number 
of aides or 
paraprof es s ional s 

— L5 



No. 

H 



A 

Nil 



% 



7-3. 



7.3 Language (s) uv s ed by bilingual pr ogram tQa.cliers: 
(Mark all that apply) ~ ' 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers v^ho teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one langiiage teach in their 

native language t 

lb-only if native language is also their dominant language 
Tc-even if native language is not their dominant language 
1«0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0- language(s)u0ed by teachers not specified 

; 7.4^ Language (s) used by bilinmial_vrs-, -Wrv ci dos or parai^r of oGsionals r 7.^ ^ 
(Nark all that apply) ' * ' ' 

1 - Bilingual aides instruct in only one language 
la-Bilingxial aides who instruct in only one language teach in 

their dominant language . whether or not 3;t is their native language 
t ilinguo.1 :iides \^rho instruct in only ono lc3ig. teach in their nativ e 1 
lb-only if native language is :;lsa their dcnlnant l;..ngu..£e 
. 'J c-ovcn . xf natlvo language is no t their dominant laiaguag^ 
hKJC 1-0 not specified 

^^'"''^'^■'"•^'^^'^^ in both their:natiye and second language, 



lang. : 



■ II A 

II E Don ' ~~ ! II B 

aiT • II i\ 



II 'S 



II E. Don • ; ' 1 

H-SiT I 3 72 /OP 



N Total Ntimber 
-..Total Number B Total Number of aides or 

-Honolingual Bilingioal paraprofessionals 

^ it 17 

Lang-uai?e(s) used by bilingual pr ogran toa cliers i 7 . 3 ^> 

Ci-Iark mil that apply) 

1- BHingual teachers teach in only one language 

ta-Bilingual teachers v/ho teach in only one language teach in their 
dominant language, v/hether that is their native or second langriage* 

Bilingual teachers who teach in only one language teach in their 

na.tive language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native sjid second language, 
regardless of which is their dominant language. 

0- language(s)u8ed by teachers not specified 

7 . 4 Language (s) used by bilingual_ ;Dijo;:r^^^^^^^ o r paraprox ossioiiaJs * 7 . L ^ 

(Hark all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

^^their dominant language, whether or not it is their native language. 
i;ilin£U£?.l ciclas u/ho instruct in only ono Icng. teach in their native lang.: 
lb-only if native liinguc.ge is :'.lco thoir dcnlnant l:..nf-;u.^£e 
1c-v.v.:.r: if l^*ativo language is not their dominant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

O-language(s) used by bilingual pre ciiclcs not cpocified 

7«5 Cultural affiliation of teachers « aides* x>r eject director and evaluators by 
number and percent' (Ilark all that apply) .Specify cultural affiliation. 

A. Teachers No.^ B. Aides No. % C. :Proj. Director D. ©valuator (s)No. % 

_ __ _ _ (g) ^fng lo 1 SP 



O-not specified 



7.6 SelecJdon_of^JJ-^ -pace 7 



O-not specified *" " 7,6^1^0. 

Huiaiber of N-EIiT prograra teachers froH local coimaunity _ ^ V Q 

and ^ ^JOt^pf total M-EliT teachers. 




^•7 ^ x^Pll^^l^- .^.^ aides of saxie 7. 7 .1o. p 

cultur_al .baclcgrpimd as, N-^iT ^student sj_ Lit., jLSP 
indicate specific percent on the blanlij or ^ i-^^ 

if specified descriptively^ 

A - 4. 1. 1-fev 
A - teachers ^ 

B = aides o 

4- iiiost 

5 - no re than half 
0-not specified 

7.8' .']feAckY?._i^yali^^^ - Training and o:.:perienco prior to -oi-oject no.^s 

(Indicate nmber of teachers V7ith each qualif ication^ 7*^-/^ 2^ 7^^, / fOf /O 

if given) 

n. s. -qualifications not spcified 
0-previous coiarses not specified 

I. /p^ teacher Hust^meet a specified level of language proficiency on a 

standardized proficiency test of the non-English language tlirough 
which (s)he will instruct 

teacher must meet a specified level of coLiraunicative corapetence in 
the non-English language detexi^iined by a structur'ed interviev/fluency 

3, previous teaching through N-EilT (in country where it is a native^ijiative-- 

language 5 in Peace Corps) co^i- 
previous teaching, in local are^live in the coixituiity peteiice 

5- courses in N-EtIT language structure and usag^^ linguistics or FL trainin 

6. courses in K-E literatur^^ or. literacy in Spa^iish 

7» . . . 'g ust be bilingual 

8. _any previous education through Ji-EtlT/content of courses learned tlirough 

9. ^courses in teaching ESL/audio lingual a'pproach i"I-3iT 

10. ^__courses in methods of teaching N-ELIT language/lan/^iiage developraent 

II. courses In methods of teaching content (e.g. ■ math Jin N-HiT 

12. certification in ESL/or e^qoerience teaching ESL 

13. certification in teaching N-EL^IT 

14. cross cultural courses 

15.. ^courses in the cultural lieritage, values^ deep culture of N-EL-IT or 

16. other qualifications ; specify travel 

8.0 STAFF DEVELOPMENT %.l k ^ 

B 

0-No staff training mentioned • . 

. ?M P^Pisct .1^^^ A. For B. For Ecra« 

, §M.7PJ.Piira£)^^^^^ profos sroAa ls . 

(mark all that apply) * 

n.s. -Training indicated^ but-nature not specified 

1- Bnglish as their second language ^ J* " ' 

2- The teaching of English as a second language. ^^fj' 12^11* ' " 

3- ^i^ as thoijT second language.^ , _ , ^ ,^ _ , _ . 



5-inore than half 
O-not specified 



V.S" Teacher Qualifications - Training and o::poriencc prior tp -project ^ 

(indrcaYe^ nturfoer of teachers vzith each qualif ication^ 2^ L^^_/fiy / O 

if given) 

n.s. -qualifications not spcified ^ 
0-previous courses not specified 

1. ip teacher raust meet a specified level of language prof iciency- on a 

standardized proficiency test of the non-English language tlirough 
which (s)he will instrtict 

2, to teacher must meet a specified level of coiii:»iunicative competence m 



the non 



-English language deterrained by a structur-ed intervievf/ fluency 

3. previous teaching through H-SiiT (in coimtry where it is a nativ©/native~ 

language 5 in Peace Corps) . co"w 

4., previous teaching in local are^live in the co::n.iu:iity. peWnce 
5.^^^7courses in N-EfIT language structure and usag^^ linguistics or FL trainin 
6v.. courses in N-E literatur|^ or. literacy in Spanish 

7. . . -rast be bilingual , 

8. ^any previous education through i-i-iiiiT/ content of courses learned tlirough 

9. _ ^courses in teaching SSL/audio lingual approach il-ailT 
10 • * 71 courses in methods of teaching N-SIiT language/lan;niage developr^ent 
11 /7_' courses in methods of teaching content (e.g. mathTin M-EliT 

12. certification in ESL/or e:jqDerience teaching ESL 

13. certification in teaching N-EilT 

14. _ cross ciiltural courses 

15- .- IZcourses in the cultural heritage, values^ deep cultui^e of N-Ei-iT or 
16. ^ other qualifications J specify travel 
iq Yo7 D. A. 

8.0 STAPF DEVELOPl-iENT 8.1 A ^ 

B qf 

0~No staff training mentioned 
8;,1 The^ prpXect_i^s_pf ^^^^ A. For 3. For Para- 

and, /or. paraprof ossionals, ii\ jthe . f ollpu^^^ pypf o s s i ohal s . 

(mark all that apply) 

n.s. -Training indicated^ but nature not specified 

1- English as their second language , , 

2- The teaching of English as a second language , ^ 

3- X as their second language. 

/^j.-The teaching of X as a second language.^ . _ 

5-liethods of teaching other academic subjects " .. _I " *" 

6'-ii0thods of teaching other academic subjects • ' 

in X language ^ ^ ^ ^ \ 

^•^ stated f'o al s of teacher trainin^^- are ; 8.2 ll ^ 7 /O f^ jH. j^dents 

1- Understandin::: of socio -cultured valued .. and practices oi" . 

2- Cross-cultural ti-aininfc; 



3-Seusitivity to ethnocentricism and lin^^iiistic snobbery 
U-iiErareness of the sociaJL-emotional development of 



5- SK:rate^?;ies for accomodatin{v the different learnin(^ 
\ styles of 

6 - Strategies for cognitive development of /^^ /\ 
7~Strategies for reinforcing:: the self-este.ea o f ^ 

j o-Methods of cross-cultural teaching or teaching the [ 

bicultural component^ ^ : 

9-Forniulation of pupil performance objectives ' 

1.0-Methods of evaluation of pupil performance objectives 

Q List specific courses if given (or Xerox and attach) 

ERIC Se«^ Xe^^oKes ctHTJ^e^d -Pt)^ a 



#t--'^v----'^ --^M-^v: 0 ■■ • V^;;;.:>^•;t^f.•.^^^v,c:- 



Purpose of the Ckmr 66 

A* To help teachers 
^^^/^/l. develop opcn-mindedness in regard to iimovntive practices in education. 

evaluate educational approaches in terms of acceptable criteria and procedures. 
S. make accurate self evaluations^ 

4. become more aware of their strengths and weeknes^ites as they relate to the 
needs of their students. 





■ lb' 



^ -o 5. analyze educational research and Innovations In relationship to local factors. 

6. examine the effects cultural/language differences have on the learning process. 

7. measure affective change in themselves and their students. 

8. develop a sense of responsibility in children through improved instructional 
- practices. 

9. develop self-confi-dcnce in children. 

/5/10. deemphasize cognitive education and replace it with affective educational 
experiences for children. 

11.* evaluate educational practices as they relate to desired outcomes in pupil 
behavior. 

B. To instill in teachers a ciesire to improve teaching practices which will result in 
the development of better human beings. 



Course Content 

A. Change in Philosophy of Klemenlary Education 

1'. Factors Affecting Change 
2. Purpose in New Direction 

B. Ovei'vicw of Innovative Practices 

1. Staffing Patterns 

2. Curriculum P^.ovisions 

3. ' DiagTiostic Approaches 

4. Individualized Instructional Processes 

5. Syr4cmiti/:c(.l Teaching in the Affective Domain 



ERLC 



C. l>roc.?ss-s of Child Development 

1. Awareness 

2. f-elf-confide/tica 

3. |>ooial intcraotica 

D. J^rogi-ani EvaluiOt'io^ 

1. Mensureni€nt\/5, Evaluation 

2. Objectives 

3. Designs 

/ 4. Procedures — 

5.. Outcomes 

E. Self-evaluatiorv; i^e^'sonal-Profcssional 

' 1. Philosophy 

2. Attitudes 

3. Relationship of Sell -evaluation to Educational Methods Used in Classroom 

F. What llcsej:rch Says About Innovations 

G. Ciiltun;] Pxctor^ K^frcting Education 

J . l.aaf;artgc d)fferenaes 
2 . Cusrfcrns 

a. I'hllosophicul/Valuc Orientation 
Implenier>tatidr\ 

The cla^vvill be cff^ed to public school teachers who are involved or plan to be in- 
volved u. .sp^dal . mnov^W projects ir. operation in Las Graces School District No 2 The 
special projo^s .n u-K tlu- s^dents uk.^- be teaching include: "A Sustained PHnwy Pro^ra.. 



8->!fethodsjOeac|je3^^ (Mark all that apply) 8. 3 "'"I q , 

1 - courses 

2- experiential, teaching supervised by naster teacher 
lT.TlrT/ T '""^^"^^ suggestions to each other 

^ cross-cuj.tuial sensitivity training, t-£crour)s b 
6-interaction analysis (e.g. Flande-^^^ 

/-otner (specify) ^-S tn^ i r^^rs -feUo*^ ^&i,or«.^ov-l^ freou4 ►v^«^r^•^ /» e.^ cc/=pr-6 aj^k<.5 

"'•^ g?Sf-S^f ^^^^^ s.^ 

§is.Jor_jo3jit.lesspn.j^^^ ■]..j.-es 0-: not m^^^i;^ ^ 

ted eveaWl^c^rj^fic^ ^.5 



- — ~y^-™r-^r.^;^i^'--,-ij^^^ 1-yes u-not mentioned 

How? (specifyT i^^^Kki^^i.^^ 

8.6 Para^fes^ional's pole ~ ^^"^^^^C^^r V- ^TTUaSe ^f-<^ Scko6/; 

1 - teaching v/hole class ' ' ; 

2- teaching snail groups " rccLcJnva,r3 c».t^A a.lA«s W^Up cV^lV4re►^ 

3- tutoring individually ^CJ^OQr^lxe. a.v^A appra<.v tke. ' '^^^u«.v^c^ 
^.-clerical ^Oncl^>.^A. . « ^ j i 

5- oo„tributing to M =ultura,l ooCntnl'^ ^f'^*' "^"'^ 

how ? _^ 

6- liaison with parents " — — 



0- not specified ^ ^""^ teachers B for aides 

1 - University facility ~~' 

2- project»s llaster Teachers 

3- proj set's teachers 

4- other (specify) ^o.r»Q. Co v^StL-l'^iC^V 

1- bilingual JS'b 

2- bi cultural 2-ca2^ JLSLl> 
•.3-N-S.fr (specify bac!:ground)S!pc^y>;5k 

8.9 SssjrMfiKJiS^pipvj^^^ ,0 

1 - during a summer sess^ion , . - 8.9 ^ 

2- during the academic year S.S pOw( d IKS Cr O i t< <i o./s b e y o ci 

3- other (specify) ,a.©& cko^y J cUool /eccr. ' ' 

8.10 artent^X-tr^^ , ^ 

ERIC eouivalent to a • ' f'''^^ f^i^' . ^''^ ^^^^jT, 

. ooliego course : : 5 .. veeUy 6„___ 

2-^ore than one course .CurH U^^vn . 7 . ; , . 



80 Projegt pro vides .for parapi'o f ess ionals to re ceive course c redit 8.5 ___|_^.. 
toward .eventual certification: 1-yes 0-not mentioned 

Hov/? (specifvT U)eC^<ly \ nse.\ru(c ^ -h-QuCoyrkt COLcr^e^ UjKcc>% . ^ \ 

8.6 Par aprof essi onal^ s role; • ^ 8.^ 3^ 3 ^ 6 

^ p tilj ^^l 

1- teaching v/hole class , . v i v ^ V^ :\i tnii 

2- teaching snail groups fec^cJhuLrS o.^^ CK^^^ ^^^P ^ i 1^ 

3- tut.^ring individually re.c.Dorvlxe a.>rvd (Xj> pro-ov oJt 6. tVxe. ^ 

4- clerical <J>^ ^Ovs^ Acxv^ij^vjL^e. u^on Ccv^OT^er 

5- contributing to bi jultural component 
how ? ; ^ 

6- liaison.v/ith parents 

8.7 Training for project teac^iers and. paraprpxessionaJLs is giv en by . s 8.7 



(mark all that apply) A for teachers B for aides B ^ 

0- not specified ^ 

1 - University faculty ^ . 

:2-project*s llaster Teachers ..^ 

3-'project's teachers ^ 

7^-other (specify) ^P-^ci. Co^S u,.\ f(c»^ V 



-7- p'"«>;i«^c^^ tr«.x3rOV- ' no. %l 

8.8 Ni3mbe r an d Prop ort ion of personnel giving, teac her .train.ing. who 8,8'' J2^ / & O 

1 - bilingual 3^ JJSLO 

2- bicultural 

■ 3-N-S'iT (specify background) Stpo-v>» 3 n 

* 8.9 Traini ng is ^ provided s 8 . 9 

1 - during a summer session ,1 j^^^^ 1 ^ J Lr^.^^^A 

2- during the academic year ^w'w^v"' ^ f 

3- other (specify) fl.ot> d(X.y ^oUool /^O.^- 

3.10 a:tent of training- : 8.10 A^..,^, J. 

' •* S (indicate no. of houi-'s) ^^IhJSL 
A 1 -approximately equivalent to a .5 veeliy 

oollego course 6 monthly V 

2- nore than one course *CurHCwV»«Lyn 7 bi-monthlj^ ^ . 

3- less "Chan one course ^ ^* •^oo^^^ct4-<6 
A-other (specify) 

• no. /S 

' 8*11 Number and, jPrpportipn of teachers^ att^ % 8.11 

or 2 if specified descriptively, indicate: 

0- not specified • 6-most 
^AOQ% 7-many 
S'-more than 75^ 8-few 

3-50-7A^ 9-other (specify) 

4.-25-50$^ , 
5-1-24$^ 

9.0 TEACHERS' ATTITUDES 

^•1 Teachers \attj^^^ are assessed : (Mark all that apply) 9.1 / 

\ 0-not mentioned • • ^ 

1- to N-Ei-IT language or dialect , 

2- to N-EMT students - expectations of achievement • 

3- to N-EiiT culture 



4- p^ior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiae in project 

7- through a questionnaire . \ ' . . 
poji-fi>other (specify) tk^OUrs ^^ oi i>u ou Tvt) h 5 ^ 



All aides in the Las Cruces schools ^re rated by * Career Developiaent 
Program For Pataprofessionals which provides continuing incentive for ; 
professional growth (see attached schedule and description). All aides 
have three hours of released time to attend the required in-service 
training courses: Ed. 101, Introduction To Teaching, and Ed, A95, Directed 
Study - Communication Problems of the Bilingual Child, Course instructors 
are Mr. J. Paul Taylor, Director Title III and Mrs, Margarita L.Mestas, 
Language Consultant, both employees of the Las Cruces Public Schools. 
Aides may receive college credit from Nev Mexico State University at H 
$16,00 per credit hour. Three hours can b€ earned each semester. i 

Persons involved in the educational service trait^ing program are 

bilingual paraprofessionals serving as instructional aides and classroom 

■ • ■ ■ \' 
. aide3 under Title III, Title VII, and Title. I^ Migrant . They are ^;. 

working with kindergarten and primary grade children In the Las Cruces 

Schools. ' . { 

Fourteen students have met the requirements for teacher aides 
recommended by .the New Mexico State Department of Certification and have 
applied to New Mexico State University for admittance under a non-degree 
or degree status. 

There are five instructional aides with more 'than 85 hours of college 

credit working towards a bachelor's degree in Teacher Education. There is 

one instructional aide with a BA degree in Spanish at the secondary le%'el 

who needs to fulfill elementary certification requirements, 
• • • 

A description of courses follows: . ' . 
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Course Inscription: 

Ihtroducti on to. teaching serves to acquaint the beginning student 
with the structure, program and problems of the elementary school. 

Course Objectives: . ' \ 

!• To explore with classroom aides the theory and practice of i 
the educational program for the kindergarten and primary age i 
child.- ! 

2. To prepare aides for supportive roles in the school and cormiunlty. 
Course Schedule: , ^ 

Classes will be held on Mpndays from 8:00 to 9:40 a.m. Two hours 
credit will be earned. 



September 15 
September 22 

September 29 

October 6 

October 13 
October 20 

October 27 
November 3 
November 10 
November 17 
November 24 
December 1 



-Orientation 

Registration 

Orientation 

Overview 

Instructional 
Materials For The 
Kindergarten And 
Primary Grades . 

Teaching the Linguistically 
Different Learner 

Bil ingual ism And Its Xffect 
Upon The Learner 



Wary T. Ke.ith 
speaker 



Dr. Ignacio Cordova 
speaker 

Ernest Banegas 
speaker 



Learning The School Environ- Gladys Law! er 
ment speaker 
Library Services And Mow To 
Use Them 
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Audio-Visual Aids And How 
To Use Them 

Tha Effect Of General 
HeaHh*On Learning 

Records , Songs , Rhythms 
And Games 

Records, Songs, Rhythms 
And Games In Spanish 

Story Reading, Story 
Telling And Drama 

Basic Body Orientation 
Movement Patterns 
Muscular Coordination 



Gladys Lawl er 
speaker 

Dr. G. K. Fair 
speaker 

Bernice Corley & 
Mary Munson, speakers 

Vicky Miller & 

Alma Barba, speakers 

Cathy Mul hoi land 
speaker 

Gene Sheward 
speaker 



Decen&er 8 



Decen6er 15 



January 5 



January 12 



January 19 



January 26 



Alna Sarba 
speaker 



Mary T. Keith 4 
Oleta Becker, speakers 



Mary T. Keith 
speaker 

• • 

Mary T. Keith 
speaker , 



Culture and Language 
The Silent Language 

Auditory Skills 
. General Auditory Av/areness 
Specific Aural Skills 
Related To Reading 

Listening Readiness Skills 
Auditory Sequencing 
Auditory Imagery 

Visual Readiness Skills 
Discrimination 
Visual Patterns . 
Imagery 
Visual Motor 

Sight Sound Relationships 

" 'Language Readiness Skills 
Vocabulary 
Language Patterns 
Language Experience Stories 

Evaluating Readiness Skills 
KELP 

MRRT . • 
DAP 
. Peabody 
. Teacher Judgement 

Course Requirements: 

. Program offerings will be bal anced with lectures . iiSteraction 
sessions, and demonstrations by students and staff. 

1. Written report. "How I View My Role As' An Aide" ^ ^ 

.2. Reading of selected materials and publications ttebl lography attached 

3*. Written summary of 10 publications ^ 

4. A 5 minute tape presentation of aide/pupil Interaction session. 



Mary T. Keith & 
HaroM Mclntyre 
speakers 



Mary T. Keith 
speaker 



Ed. toy Foundation of Teacher Coopetence 



Course Description: 



Spring Sensastep 2 hr c\x 
Ihstryctors J. P. Taylor 



Introduction to tsaieaififg serves to acquaint the beginning student vrith 
the structure, p;nDgs:sii and problems of th-* elementary school . 

Course Objective: 

1. To continue to explore with classroom aides the theory and practice 
of the educatiOTal program for the kindergarten and primary age child, 

2. To continue to prepare aides for ^supportive roles in the school and 
community. 

Course Schedule: 

Classes v/ill be held on Mondays from 8:00 to 9:40 a.m. Two hours credit 
will be earned. 



i 



February 2 
February 9 
February 16 



February 23 



March 2 



Creating A Professional 
Image For The Aide 

How Children Learn 



Learning in the Affective 
Domain 

Awareness of Self 
Awareness of Others 

Af f e c t i ve ' L e a r n i n g 
Mastery Concept 
Social Interaction 



March 9 

March IE 
^arch 23 

April 6 

April 13 



FtoiiBbrcement Procoedures 
.;Ltmrtf/^ritge of Posrn:ti;ve Support 8:00 - CffirSO 
(fi^fflferol Problems Situations 

Taping 9:00 - 9:40 

"W^'k^ W The ParffifH:®fe;SSiona1 Guest Pa^nel 
E^ittilie Teachi ng 3^ 



Dr. Jack Saunders, speaker 



Dr. Verna Vickery & ** 
Mary Jane V/oodj speakers 

Lillian Smith, Mary T. Keith, 
Dr. Conrad Curtis, Dr. Ross 
Easterling 



Lillian Smith, Mary T. Keith, 
i Dr. Conrad Curtis 



Dr. Ros:s: Eaasterlrag, speaker 



ing 



ing Skills IhvThe 
Langfenge Arts 

Reading & Writing The 
Language 

Visit to Montessori School 



Sue Alfoird, speaker 
Mary Jane VIood, speaker 




Working With Parents 




Children's L1t«rature 



Or. Leonard 6reen» speaker 



James Sharp, speaker 



Home Visitations 



Dave Barela, speaker 



May n 



Reading And The, Language 
Arts 



Dr. Verna Vickery 



May 18 



School /Community Relations 



Earl Nunn & Pete Garcia^.speakers 



Approaches to Beginning 
Reading 



Dr. Sharon Wooden, speaker 



May 25 



Semester Evaluation 



Course Requirements: 

Program offerings v/i 11 continue to be balanced v/ith lectures, interaction 
■ sessions, and demonstrations by students and staff. 

1. Continued reading of selectt J bib! iographies v/ith a v/ritten summary 
of ten additional publications. 

2. A 10 minute presentation of material s ^prepared for selected unit 
activities. 

3. A written report describing at least one activity engaged in during 
. the semester: 

a. A report of individual or group wo^k v/ith children 

b. A home visitation 

c. A tape made for children's use 

4. Final written report, "How I View My Role As An Aide." 
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Cul ture and Language ' 
Allyh & Bacon 

Hall , Edv/ard T. 
Hughes, Marie 
Rosen, Carl L. & 
Ortega, Philip 
Wflibarri , Horacio 
lO.S.D.A. 

Wilson, Herbert B. 



School Civironment 

E.K.N.E. 

N.E.A. 



Meeting The Individual Needs Of The Culturally 01s. 
Developing Language Of the Young Disadvantaged 
Using Cultural Differencies . . 
The Silent Language " * 

Learning A Nev/ Language 

Problems And Strategies' - Ifeaching The Language 

Arts To Mexican-American Children 
Educational Needs Of the Mexican-American 
Lov/-Incoms Families In The Spanish-Surname 

Population Of The Southwest •• 
The Influence Of Educational Programs On 

Mexican-Americans 



lExploring In The l-IUsic Laboratory 
The Elementary Scho'l Librairy 
Space, Arrangement^ Bv .ty In; School 
Teaching Resources For The -Kindergarten-Primary 
Teacher 



■Readiness 

AX. E.I. 

iErostic 
IKreta, Kay 
IK.E.A. 

Special Bui letin 
Wan AVI en 
1*11 son, Robeck 



Gurriculum 

A.C.E.I. 

DeHirsh 
E.K.N.E. 

Gates, Arthur 
61 nn & Co. 



Martin, Bill 
Munro, Marian 
N.E.A. 



;Portfolio For Kindergarten Teachers 
Fortfolio For Primary Teachers 
'Development Of Vi'sual Perception 
Plays And OGames For Primary 'Grades 
How To Teasch Listening 

Games And Self -testing Activities For The Classroom 
language Experience In Reajining 

The Kindergarten Evaluaticiai(Ofj Learning- Potential 
fPeabody Language Developmeiiit Kit 



Reading 

Social Studies Bmr- Chni^idism 
PreventioniOf Reading rOiiHri:cul ties 
Choral Reading 
Teaching Reading 

Creating Dramatics . • : 

Ef f ecti ve Choral Readi ng 
Enjoying Poetry With Children 
It Happened One Day 

The Language Experience Approach To Reading 
Science In The "Elementary School 
Language And Literature - The Human Connection 
Growing Into Reading 
Candid Camera In The Classroom 
Current Approachs To Reading 
Individualized Reading 
Story Telling And The Teacher 



Uftm<n<j In The Affective Domain 

^^l,f^. Discipline For Todays Children And Youth. 

Freedom To Move . 

Fostering Maximum Growth In Children 

Guidance In The Elementary School 

• Helping Children Understand Themselves 

Kindergarten Education 

Kindergarten Today 

• Motivation . 
Thinking. Feeling., Experiencing 

When The Child Is Angry 
Public Affairs il54 How To Disci pi ine Your Children ^ 

learning In The Cognitive Domain ... - . 

Early Childhood Education ^. ' r. j 

Series Before First Grade 

^^"^^ More Directions In Kindergarten 

Parents And Children Learn Together 
The Young Disadvantaged 

ti c K Independent And Group Learning 

• Learning Hovr To »rn 

Sequence In Leannnin-g - Fact or fiction 

The Learning Process 

Toward Better Evaluation Of Learning 

■ Vital Teaching 



Working With Parents: 

Ginn •Co Reading Bulletin -Parents AreNeeded In A 

^ ^ * Good Reading Program 

Your Child And heading 
Mj*c: A Parent-Teacher ReTations 

, Reporting To Parents 

Professional ImageiOf The Aide 

• Directions In Elementary Education 

"••^ Frontiers For Change ^ . 

• Imperatives For Preparation Of Teachers^ 

Improving Education To Direct Study Of 
■ The Children And Youth 

Quest For An Ideal • 
The Code Of Ethics Of The Teaching Profession 

The Evaluation Of Teaching 
The Image: Of The Teacher 
The Teacher As A Learner 

Warner, Sylvia Ashton Teacher 



CoffisunieatioQ Problosfr in Teectiing 
TtM BHihgiial Child 



poursc Dencription: 



Iitrtructor: ^fargarita 



A course designed to assist the bilingual aide in strengthening 
• the linguistic skills and cultural values appropriate for tihe 
bilingual, child at kindergarten and grjade three levels. 

Couarse Objectives: ' 

la To strengthen the linguistic skillS; mid cultural v^Mes 
essential to the bilingual biculttunralL comciunity. 

•2. To provide an instructional model. STcr bilingual t^ching. 

Cmxrse Contemr. and Schedule: 

The skilUs of oral and vritten comn-uni-cation vill be- devjefejEpeid 
through rifche following activities: fre35L- converssation , planneSi 
discussion, story telling, children ' szriSiymes , songs and fii^gex; 
plays, language patterning. 

Classes will be held on Mondays from -9: 50 to lO.rUO a.m* 
hour credit will be earned. 



September 15 
September 22 
September 29 

October 6 



Qsrientation 

Sounds of :TEeM£ers 
--• 

Duplication oif 
Materials 



Mrs. Eatricii^a :1iiggs , guest 
Dr. LeonardZlfcuxg3^as^ guest 



October 13 



October 20 



October 27 



November 3 



November 10 



How Can -I Cresitee A Learning 
Climate For ThSs Child? 

Signs of FalX 

I Know Myself: 

Halloween 

I Learn To Taike Care Of Itself 
Halloween 

I Know Ky Friends At School 

Halloween 

Transportation 

Thanksgiving 

Mid-term Evaluation 
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KdvenilMr 17 



Hoveniber 2h 



December 1 



Deceinber 8 

December 15 

January 5 

January 12 
January 19 



Tt^sportaticu 

I Know Hy Family 
Thanksgiving 

I Know ^^y Place At Home 
And At School 

Toys 

Bmt Community Protectors 
Christmas 
Communi cat i on • 
Christmas 

Places I Know - Stores 
Signs Of Winter 
Safety 

Semester Evaluation 



Requirements And Evaluation 

' The student will be evaluated upon: 

1» The ability to model the language correctly both 
oral and written. 

2. The preparation of instructional materials. 

a. Original stories. 

b. Preparation of experience stories in Spanish 
and English. 

c. Preparation of a language tape with appropriate 
visual aids. 



d. Ability to handle duplicating machine: and material 



Sd. k95 J>ireete^ Stui4y ^ ■ ' Spring feaaat^-,; i. Jawr cr<3c v. 

CoBBiunication Problems in 

Teaching The Bilingual Child Instructor* Itarsarit.a L. ^ScMttca 

Course Description: 

. A course designed to assist the bilingual aide in strengthening 
the linguistic skills and cultural values appropriate for the 
bilingual child at kindergarten and grade three levels. 

Course Objectives: ■ 1 

; • . . I 

j 1. To continue to strengthen the linguistic skills "and cultural' 
values essential to the bilingual bicultural community. 

2, To continue to provide .an instructional model for bilinguatl 
teaching. ' ^ . 

• • • 

Course Content and Schedule: 

To continue to develop the skills of oral and vritten conLHunication 
through the following activities : free conversation, planned discus- 
sion, story telling, children's rhymes, songs and finger plays, and 
language patterning. 

Classes will be held on Mondays from 9:50 to 10:1+0 a.m. One hour 
credit will be earned. 

January 26 Food . 

February 2 Clothing 

Valentine *s Day , 

: February. 9 Shelter ■ ' 

Valentine's Day 

February l6 Places I Know - Farm 

February 23 We Learn About The Land 
In Which We Live 

March 2 We Learn About Space * 

March 9 Signs Of Spring 

March l6 Libraries 

Easter 

March 23 Mid-term Evaluation. 



April 6 Plftoei'l Ciov - Parks, Jaaygrounda 

April 13 We Leom About Our Coimunity 

April 20 Places I Know - Zoo 

April 27 Birthdays 

Hay 1* Recreation - Rodeo g Circus 

I . May 11 National Holidays • . " 

I . Independence Day * • ■ 

. May l8 Signs G'f Summer 

May 25 Semester Evaluation 

Requirements and Evaluation 

The student vill continue to be evaluated upon: 

1. The ability to model the language correctly both 
oral and written. 

2* The preparation of instructional materials. 

a. Original stories . 

b. Preparation of , experience stories in Spanish' 
and English. 

c. Preparation of a language tape with appropriate 
visual aids • 

d. Ability to handle duplicating machines and materials. 
Bibliography: 

Greenfield, Eric V. Spanish Grammar . New York: Barnes 
and Noble, I968. 

K-3 Teachers. "Sustained Primary Program For Bilingual 
Children", Chirricul^om Units for Kindergarten Through Third 
Grade. Las Cruces, New Mexico: Las Cruces Public Schools. 

Mallery, Richard D. Granmari Rhetoric and Cor.pos it ion (Basic 
Book For Effective English In .Writing And Spe-aking). New York 
BfiLTnes and Noble^. 1968. 
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10.0 STAFF PATTEPJ^IS 

10-1 Staff patterns; (marl: £ill that apply) 10. 2 Staff: 10.1 1 



0-not specified 1-bilingiial teacher ^ 

l^-teaan teaching 2-SSL teacher ' 10.2 / H 7 

2- cluster teaching 3-bilingual coordinator ' 

3- shared resource teacher 4-aides or paraprof essionals 

4- other (specify) / ^^._„.^ 5-consultant psychotherapist 

or guidance counselor 



or guiaance counseiox- . i i ^ 

"|~.other ( spe cif y ) Vrccr><5io. Wv-j loLo^uo^e ^pecfaUST 



10.3 Average, nmber of pupils, per, clfiss; 10.3 
0-not specified 

10.4. Average, nuixiber ^f ^ a ides, or. pp ?"lP£pf e, s sj-pnal s^ P • 10.4 SLt ^ * i 

0-not specified 

10.5 AYeiiag.e^iMnj3,^^^^ 10.5 i4JLi.X. 

profejsjxDiia^^^ 
0-not specified 

10-6 Sp^i^l. i^iA?. Ao^.PJiPJtls^ hav,i^^ 10.6 
is, giy^A' 

©-individually by s 3- teacher 

2-in siiiall groups ^special remedial teachex* 

0-not specified (yparaprof essional 

6- parent tutor 

7- older student tutor 
8«peer tutor 

9- not specified 

10- no special help given 

1.1.0 INSTilUCTIONAL COIIPONEHT - DUIUTION /uJB SITEiJT OF BILINGUilL COMPONENT 

11.1 Dui*ation of Bilingual Education (policy) I II IIjL 

N---MT_ lanR-.uage_ wi.ll^ be^ maintained in . prograjn s lE DOM E TOhi DOi-i 
(mrk all that apply) NEMT ElvjT lEMT 

0- not specified hovj long 

1- as the alternative language of learning • ...J(^.. 

for as long as desired 

2- as the "jDiediUiii of instruction for special . 

subject mtter (eog. cultural heritage) 

3- only f or the length of tiitie necessarj'- for . ^ 

the acquisition of sufficient English to i 

pemiit learning of acadenic content at an ' 11.1 I ^ 

acceptable level in English IJ 
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0-not specified 

10.4. Averag_e_ nmber ^ a id e s_ pr^ J2ar apro f e s pnals. per, clas s. J 
O~not specified 

10.5 Average nmber of N->EiIT or hi1 nngii;:^-! P ^ir\(^r. (ot p^vp -. 

0-not specified 



K-f I- 2 

10.5 



10.6 



10.6 Sp^epial^ .?^^P^.^i9^.P}S>2r]z§. Aavjuig^ iTiosi j^^^ iilUl®iy^PA^£ 
is^^iven* 

©-individually hji 3-teacher 

2-in small groups A-special remedial teacher 

O~not specified (yparaprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTRUCTIONAL COliPOlNFENT - BUlulTIOlI iSD SITEiJT OF BILINGUiYL COMPONENT 



11.1 Duration of Bilingual Education (policy) 

language will., be i^iaMrbained_ in . jprpgrajn s 
(mark all that apply) 

0- not specified hou long 

1- as the alternative language of learning 
for as long as desired 

2- as the inediuin of instruction for special 
subject iwatter (e.g> cultural heritage) 

3- oxily for the length of tiine necessary for 
the acquisition of sufficient English to 
permit learning of acadenic content at an 
acceptable level in English 



I II ^ 

ilS UOi.i E DOM 



X 



11, 



^ KoiLi^iany^j^ear^s. d^^^ pptinal^ instriict^^^ 

for" Nr^^^LK^ioj^^^ thrpugli H-SS , lan^^^ tV cpntln^^^^ 



0-not iiientioned 

if for a particular nuiiber of years ^ 

1 2 3 ^ 5 6.^ 0 9 10 11 12 1, 



(if specified in terms of a condition^ please state it - 
e.g. "if a child begins learning in IT-Ei'iT and English in -Pre -K^ 
instruction should continue 'through high-school^') 



£ Dpi; 



11.1 1 



III -i-^.. 



11 .2 



Duration of Bilingual Sducation (in practice) (Mark all that apply) 

1 T • 3 Se c on.d lajigi^^ is_ introduced in which grade : 1 1 . 3 I / V 

code: C= N.A. (if no SiT) II 

. • 13= U= III' 

for each grovo N.A. Pre-K K 1 2 3 2, 5 6~ 7 8 9 10 11 12 

I IT-E DOM X 

iiEDou ^; 
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~ "~ LAS CRUCES BILINGUAL EDUCATION PROJECT 

— • w 

OBJICCTIVES 

I. To inci'ease the educational aehievement of Spaiiish-speaking ehildren who 
■^"^ have low funetional levels in the English language, 

II* To determine whether Spanish-speaking youngsLoivs achieve nu>i'C in a 
' program tliat uLili/.es insLruction in both Spanish and English or in a prograi^ 
that is taught in English only. 

IE. To help ehildren develop positive feelings of self-worth. 

IV* To help ehildren develop the skills for bilingxial/bicultural interaetion, 

V. To improve home/sehool relationships. 



yi«. To construct a school curriculum that utilises ihe culture and the laf\guago- 
of ethnic groups in the community. ' 
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-11.4 J3ie JLurimt .zo^^^ K±Xl^ be^ jLijoJie.d to... a £^ture Ailinguai. 

?'fPE:^3S^.3X?^'f'?. ill^li CA.'tM £i".^^^^ specific gi^ade) 

00 0 not ^-rades ' ' . i^ Voc. 

T - -^Z"^^' aiT). specified .1-3 ^-6 7^9 10^12 13-c611cgG training 

111 ^iJrDOI.j/miT'_^*'' y\ j^' "2' 

code: 13=College or Univex-sity (Other professional, training) 11.4 I 

14?=-FedeA*al, State^ or Private Vocational Job training jj ' * 

11.5 Sejjpnd. langiaage. learning, fpi\ .students is; 
Pi^To j ec ted_^ tlprpjigli ' 

00 if 0 not grades 
code: no EliT specified 1 234.567891011 12 
II EiIT _ 

III. N-SiT/S Dom 'Z ..Z IZ. 1„ Z .Z Z 1*1 Z Z Z .fc^ 

11.6 keasH-njLAi^.-til^ii.. n^^^^ doBunant 
stjid_ents^ ^rade: ~ 'Z-Z"' 

0=not specif ied/cTra'de i 2 'Z 'f"'6 7 8 9 10 11 (l2y 

11.7 The aiiwunt of instructional time in and through their native language 
per day for H-'liT students who are N-E dominant is: 

code; Q-not specified nPnath s = science ss = social studies 



11.5 u; I Z- 



11.6 .,,12=. 



11.7 

i'iin. per day 
of instiTiction 
ti]i'"2U^ii_Nr^I5',_ 



Total Min. per 
day of any 



11.8 

Subjects taught 
in native lans. 



11. < 
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11.10 The amoujit of instructional tiine in and through their native language 
for N-SIT students wlio are English dominant is; 

code: 0 = not specified N.A. = not applicable, no N-EiiT, E dom students 



11.10 
liin. per day 



Total llin. per 



11.11 

Subjects ts-ught 



11.12 ; 

% of time per day of 



1 1 • 5 .%J2pnd. lan£ua|i:e. learning. .fpi\ Sb^lJ.^sh. Aoi^AAaJl't. students is, 1 1 . 5 B; _/.2^ _ 

bo ' if O' not grades 

code; no SiT specified 1 234-56789 10 11 12 

II aiT _ _ ^ 

III N-SfT/" Dom "Z n "7^ S VZ 71 .„ 71 j/f ■ 

11.6 Learning, in their native, language for Hon-aigli sh. dprnnan t 11.6 _ ./ 
students, is. mxy^ecied . throu^ill £.rad.e ; ^^--s 

O=not specified/Grade i"2'"f ^' ^"'^^ r, ^ c, tq 11 M2y 

11.7 The amount of instructional time in and through their native language 
per day for H-SiT students \fho are K-E dominant is: 

code: O=not specified iiJ=raath s = science ss = social studies 

11.7 11. G 11.9 

iiin. per day Total Min. per Subjects taught % of time per day of 

of instniction day of any in native lang. InstructicS " ' 

.tiirpu^_Nr.gIT. jji^ti^Jictipii. ^ througli. I'lrHIT _ 

Pre I-:\„ ; „ ^I'e E J" " ' 

I- . . .7^(L^ • K^.^. '.1 ... :"7r.7uL7777S, :.l 7X '.. Mlf/ill '. "U.- Z.; 

1 ;.. . .SXi^/a j _uJJ. .J. . SV. .''./'p. 

2i... .rt*. i .1-. .cii/... ..2.,xT>..*'<:t 

■3 ' . - .-n? .Vp ;.. L L. „ .a.iL , . -..^..srv.^/f. 

A. . . _ . 4. . jro .f>/?. , 

5...--JfP„^?/c> . . . AJ.I...... : 5.. . X^, 

Si .... .... O i 

7; ..7... 7. 7.7 77.77.77. . . .7. '. 7 7 77 . 77 7 777.777. '. 7. '^7. . . . 7 '. '.77. '. '. '. .77 

10'. ' 10 i 



11 ; 3,1 ' 

12 ' 12 " 

11.10 The cuaoujat of instructional ti:ue in and through their native lang-uage 
for N-SIT students v;ho are English doainant is: 

code: 0 = not specified N.A. = not applicable, no H-EIiT, E don students 

11.10 11.11 11.12 

ilin. per day Total Iiin. per Subjects taught % of time per day of 

of instruction day of any in native lang. instruction 

.tIixoii^iix.Jl-Ei.i!L ,,jJiS-tmc.ti.oji. tlirpugli. .N-aiT 



ft^eK i _„jo^j5.... Jo.<^ 1_ A//. . , . . ; P«r K . ,Sp. 

I ! • --.txs .; hs... 7] ziM. 1,1 rP-.gf. 

? -K-s— — i • - - i^s. : . .£lm i 2 ^ 0. .p! 

f vsiS ;. . . . H r ,.. .a f/ j .3 jr.T>. r/. 

I i'-^y^-S. i.5 ^0 .j/i. 

7 7.'.77777'.7777i7777.7777.77: :"; \r 
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.13 1-firpjgraia_is_o^^^^ - only non-Snglish liother Ton^e 

students (including IJ-SIT-English dominant), English 
xiother tongue students do not receive instruction in 
a second language 
0-no English Hotlier tongue students 
2-2 v;ay - KIT learn the second language 
.U The aiaount of instructional time in and through their second language 
for pupils who are native speahei-s of English is: 

code; 0 = not specified N.A. not applicable, no English IIT students 



11. U 

liin, per day 

of instruxtion 
t lir ou^ih ^T- III iT 



1 

2 
3 

5 

6 
? 



10 
11 
12 



Total rain, per 
day of any 
instruction 



11,15 

Subjects taught 
in se'cond lang. 



% of time per day 
of instruction 
thrpugli N-.Ji?iT 




11*17 feed^PJ.. separate lan^^^ teacher .and/or aide 

m the classroom (raarh- all that apply) 



11 



.17 7 




0- not specified 

1 - languages are never rairced by either the teacher, aide or the 
pupil many one class period; only one language is used. 

2- the second language is used exclusively by the teacher.aide 
and pupils dui-ing at least one portion of the school day. 

3- the teacher uses one lang-uage exclusively within a class period- 
pupils .are allo^/ed to use either native or second language. 

4- the teacher uses only one language; however, the aide or para- 
professional uses another during the sajne class period: students 
nay use either. 

5- the teacher reinforces any conversation initiated by the child 
through the use of whichever language the child has used at the time. 

b-constant switching fron one language to another by teacher during 
xesson » 

7- the teacher uses English and the paraprof essional then translates 
the saj'ie material for H-SIiT pupils, 

8- other (surffiiarize) 

12.0: rISTHODS OF SECOND LiffiC-UAGS TSACHING '"^ ^^«- /a^^g tLA^«. %€,/€.cre.d. " ' 

(iiark all that apply; some projects may use a combination 1?.0 /. 5.a 



1 



per clay 
of instru.ction 



lOtai r;;in. per 
day of any 
instruction 

:::::: 



in second 



ail 



lane. 



of ■ ■ 



10 . 

11 { 

12 I 



instruction 
thrp>u;h N-EZI^ 

1 

2 vTD 



;.5. 

; 6 



8 



10 



. .11 
■ 12 



11.17 tliseA-PJ.. . separate, language, usa^e. Ipx teachei". ,and/or aide 
in the classroora (raarL all that apply) 



11.17 



0- not specified 

1 - languages are never i'ai:=red by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils dturlng at least one portion of the school day. 

3- the teacher uses one langu£ige exclusively within a class period^, 
pupils. are allowed to use either native or second language. 

Ir-the teacher uses only one language; however, the aide or paid- 
professional uses another during the saiae class period: students 
nay use eivher. 

5«the teacher reinforces any conversation initiated by the child 

throiigh the use of \;hichever language the child has used at the time. 

6- constant switching froia one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprof essional then translates 
the sai-^e material for IT-ELiT pupils. 

8- other (stmiinarise) . 



12.0 iiETHODS OF SECOND LiUTC-UAGS TSACHIKG /a^gu^^ Sre/e.cred, 



(iiark all that apply; some projects Liay use a combination 
of methods) 

1 -Audip-1 in^al habit skills or behavioral approach. Sinphasis 
. on coimunication. Includes contrastive analysis of sounds 
(units) in both lang-uages by teacher and students, student 
repitition of tapes and/or fluent teachers ^ model sentence 
patterns until responses are autoraatic. Structural drills and 
dialogTies are systematically presented. Includes direct as- 
sociation between object and v/ord in second language in a 
sequence of patterns learned in complete sentences* Inductive- 
generalizations dra\^nl froi:i exa^iples. 

^-Ti^ansfprpiat^^^ 

Acquiring an understanding of the structural patterns or 
grar-Eiatical males of a language. 



1 



2.o_ /^^ e2p^ 



EKLC 



2. Instructional Component . Much insLnic'tioii \vtis observed by tKfc-^uditoe 
ia both lanK-uagcs. En^4i.h and Spanish. CluUh-eu and tcachecs moved iVom onvi 
■ language to another with case and opcacss. The uudiLu-s eouversod with Uhte=<c:h<ir^ 

and children in each language d"ad the tMldren seemed delighted to be able to operate 
and function in both languages. Children were observed making reports in Spanish 
followed by another child reporting in English a repitition of the first report— and 
vice versa. 

The size of the classes for instruction of the experimental group has been increased 
in an attempt to control the variable of class si/.o. The necessity of this control is 
pointed out in previous audits and the inclusion of cliildren new to experirncnlal groups 
has been carefully made by the staff and the decision has been reached ti^it these addi- 
tional students will generate data that will not bo used in any of the evaluation process- 
OS.. The inclusion of new students to the e>:periment;iV groups has not created, appai-vT.ily, 
any serious problems in the instructional process. Problems created by the inclusion 
arc identified by the teacher and progress is being made to help assimilate these 
children to the experimental group processes. The largest single number of suoh ;ul- 
ditions was noted in Grade 4 in Mesilla, where G children were added to the experi- 
mental group. All children participating in the experimental groups seemed to exhlbii; 
by tJieir behavior, pride and opcncss in their cultural backgi-ound in the use of both 
languages. This Was in sharp contrasfe to attitudes e.xliibited by children in the eouu'ol 
groups as is abundantly pointed out in the following report WTitten by Dr. Trujillo 
ERJ Cigar ding the Spanish/ Knglish component. 
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2a-inductive -generative approach: through listening to cor^nvjii cation, 
perhaps of peers^ and atteraptlng the new language in situations wiiich 
call for the student to generate sentences - test his understanding. 
I the way native language is acquired) 

Includes direct association between object, picture or action and 
vora in second language. 

2b~deductive . the cognitive code apiaroach: through initial forraal 

study and analysis of grai;ir.iatical :sxru:ctures, then a-oplying them tlirm-h 
examples, i.e. ansv^ering questions, or tran.^oming af motive sent^xSo^ 
to negatn^e, aeclarative to inte^rogativ^^^ j^etive paa^ive. 

Fomal study of rSTes of graiii3ne.r and translation from first language 
to second. Emphasis on reading in second language rather than usin^ 
It for oral communication. 

13.0 BCmmm AMD SECOND IJvI^GUAGE SKILLS SEQUENCE 
AL-rP^ Language Skills Sequence 

('^^Audiolingual Method; listening, speaking, reading and writing) 



Non Eng dom 
^students 



A in dom 
lang 



3 in 
second 
lang 



II 

Eng dom 
students 



A in dom B in 
lang second 
lang 



0 - not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listening-spealring 
skij.ls are learned; 

1 - concurrently i/ith dominant lanr^aaae 
listening-speaking skills 

2- after a specified level of compe- 
tency achieved in listening-speaking 
skills in dominant language 

3- a specified period of time after 
listening-speaking skills in doninent 
languap-A taught 



13.1 1bJ_^ 
IIB I 



ERIC 



13.2 ALi'.J sequence followed s 

1 - -Listening-speaking proficiency 

precedes introduction of reading J(^^ )[ 

2- neading is taught concurrently ' " ' ^ 
with listening-speaking skills 

3- Learning to read overlaps learning 

of listening-speaking skills )^ A 

^ ii-There is some ove flap between ^ ' 

learning to read and to write V 



13.3 Listening-spealiing proficiency; 



13-2 iKl3i!i 



• zo negaxivs; aecxarative x-o mterro^'atj-ve^ active to passive. 

3-Graini. iar - Tr anslati on Ilethod 

Formal study of rules of grammar and translation from first language 
to second. Siphasis on reading in second language rather than using 
it for oral communication. 



13.0 



DCLaHiUIT AND SECOI^ L^J^TGUAGE SKILLS SEQUENCE 
AL-tl^^ Language S]:ij.ls S:feyaeiiwee 

(^^Audiolingual iiethod: listening, speaking, reading and writing) 



Hon Eng dom 
stu dents 
A in dom 



lang 



B in 

lang; 



II 

Eng dom 

students 

A i*" ' dom -B in 
lang second 



0 = not specif ised 

(Use ^ot applic^^ifbls? (n,.a-.p if project has no Eng. 

13.1 Second language listening-spealiing 
shills are learned s 

1- concixrrently uith ioninant lanc-;uac^e . 
listening-speaking skills 

2- after a specified level of cciTipe^ 
tency achieved in: :lis:tening-«;i:^'a3^ 

skills in doninarrt lan;::uage 

3- a specified period of time aiTter 
listening-speaking skills in donincait 
lan^luap'R taught 



dom. students) 

13.1 IB t 

IIB | , 



13.2 ALii sequence followed; 

1 - Listening-speaking proficiency 
precedes introduction of reading Jl, 

2- ?v.eading is taught concurrently 
with listening-spealcing skills 

3- Learning to read overlaps learning 

of listening-speaking slcills ^ 

4- There is some overlap between 
learning to read and to vrrite 

13.3 Listening-spealcing proficiency 
determined by: 

1- Lieasure of listening-speaking 
proficiency 

2- informal assessiTient by teacher ^ 

13.-4 Second language reading skills 
are leai^neds 

1- conciorrentlj'' with learning to read 
\ in • dominant language 

2- after a specii'iea j.evel of dominant 
language reading competence 
achievement 

3- ~a specified period of time after 

lGarnin£ to read in dominant language 
(e.gc a specific grade) 

4- bef ore learning to read in '.dominant 
language 



13.2 lA I 3. H 

ibTTI^ 



A. 

X 



A- 



13.3 lA ^ 

IIA 



i 



13.4- IB _ 



ERIC 



ERIC 



13%5^^ading is introduced: 

-'^-iBdividually, when child is ready 
or at a specific time during' grade: -K 

1 
2 
3 

13.6 -leaiiing readiness is fe*emined by: 

1- ^^ of reading read3.iie.ss 

2- iE^o33ial teacher assessment 



Hon Eng don 
studeirts_ 
A B " 
don second 
lang lang 
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II 
Eng don 

stiidents^ 

A / B 

dora second 

lang lang 



12: 




13.7 Grade level reading is expected: 

1- il2 first grade 

2- in second grade 

3- in third grade 
•4-in fourth grade 

5- in fifth gi-ade 

6- in sixth grade 

7- other (specify) 

^^'^ %cam^r^^ academic achievement imth, science, etc. 
^sLLOm language is expected: j e'-t-. 

1- in the first grace; ■ 

2- second grade 

3- third grade 

4- fourth grade 

5- fif th grade 

6- sixth £i-ade 

7- othsr (specify) 

14-. 0 INTEGI^ATION OF SECOND LANGUAGI 
(mark all that apply) 



.^4- 13.6 iA\a_ 

13.7 I A 

IB 



IIB_^_ 



) in the 13.8 IB 3 



LEARNING WITH OTHER LEAIUHNG: 



I = N-E 

dom 

students 



1 - Second language learning is only a sep- 
arate subject for Fnglish-speal:ing stu- 
dents; the second language is not used 
as a msdi-om of instruction for other 
subjects. 

2- Second lar.g:' age learning is both a se^-- 
arativ subject and also a mediur.1 of ' 
instruction, for other subjects. 

3- Second language learning is always in- 
tegr-vbed with the learning of oourse 
content (such as social studies) or as 
a medium of cognitive development. 

^.-Academic content taught in the native 



II = E 
dom 

students 



14-.0 I 

11" 



3 



A 



13.6 Heading readiness is detennined by: 



1- test of reading readiness V :X ""^-^ lA.J 2_ 

2- infomal teacher assessment .-X- IE tfa/ 



13.7 Grade level reading is expected 



1~in first grade 13.7 l A 

2- in second grade IB 

3- in third grade ^ Jt. IIA sj> 

4- in foiirth grade ^ ^ 113 3 

5- in fifth grade 

6- in sixth grade 

7- other (specify) 

13»8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 3 

SI' OKD langtiage is expecteds IIB 

1- in the first grade 

2- second grade 

3- third grade 
i4«fourth grade 

5- fift;i gi-ade 

6- sixth {;,Tade 

7- other (specify) 

U.O IHTEG?JlTION OF SECOND LMGUAGS LEATiNING WITH OTHER LEAPavJING: U.O I 3 

(mark all tiiat apoly) II 

I = N-E II = E 
dom dom 
students students 

1 - Second language learning is only a sep- 
arate subject for English-speaking stu- 
dents j the second language is not used 

as a i<i3diuia of instruction for other ^ 

subjeds. 

2- Seccnd lan<^uage learning is both a sep- 
arate subjoot au<1 also a mediuiii of 

instruction for other subjects. 

3- Second language learning is always in- 
tegr.'.-.ted v/ith the learning of ooiorse 

content (such as social studies) or as ^ 
a medivcia of cognitive development. ^ /\ 

4- Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 

language). 

5- Different academic content is taught 
in the second language from that which 

is taught in the native language. 

0-not specified _ 

6- other (specify) 



..15-0 TPuEAHiENT OF CHILD'S LMGUAGE; ^ '^''^^ 15.0 l A ' 

Non Eng. dom. Eng. doBi. * ib I " 

st udents 'students IIA_ I 

A -in don. B 2nd A B 2nd I IB ^\ 

lang. lang. Sng. . lang. 

1- The child's language is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
Hov;ever, the teacher provides a 
model of the standard language 

aiming tov;ard child's eventual . \ \y 

control of the standard form. X X 

2- The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard fonn. ^ _ 

3- Other (specify) ^ * 

G-.Not specified 

16.0 MATETJilLS 

16.1 Reading Materials-Types 

Heading Materials are: (mark all that apply) 
1 -Linguistically based 

(Merrill or Miaiui Linguistic 

readers, ITA, etc.) 16.1 lA vft . IIA^ 113 

^ 2-Basal readers Xl Y X )^ 

3-Dialect readers 



4-E3q3erience charts (stories 

dictated by children) JC ^ 2L X 




^ I aicxatea Dy cniiaren; ^JL — ^ 

16.2Tr some reading material is m o^p^OdcM <^ ir\d't i/;^u.<x.l i re<x^t^c. 
the child's dialect, indicate how iS r%aituroui ^oKIolO 1-Wr<S)CinW ^ " ^ 
long it is used: U 

1 - Grade 1 16.2 lA r\CK IIA 

2- Grade 2 

3- Grade 3 

4- 3eyond Grade 3 
0-not specified 

(?lG;;.r>e i::f.ic./.to o:i j.inc -) 
16»3 The following are tecliniques and materials used for second langxiage learning': 

Q-none specified * . - 

Gipattem drills 

2-diaZ og memorization 

3rchoral repetition 

tl-^songs ^jP' 

5- prccra::r:ied instruction 

©stories read to children IT 17" 

^ ^ AUDIO viSUilL AIDES 

UM^ilns, filr:strips v y 

• ©flannel or magnetic ooards ^kv^UeA-vvN boa^ks^ ^ 

^-realia, graphic displays — ^ 
^records, tapes X V* 



C3.^^^.J.ii£; UUV/Ci-LU <JU-L^U tTVCUUUdJ. V . ^ W 

control of the standard form. .XV 

2- The child language is corrected- 
the teacher points out errors and 

demonstrates the standard fona, 

3- Other (specify) :^ — 

0- Kot specified 

16.0 MATE?Ji\LS 

16.1 Reading Haterials-Typos 

Heading MQ'terials are: (laark all that apply) 

1 - Linguistically based 
(Ilerrill or Miaiui Linguistic 

readers, ITA, etc.) 16.1 lA Vft 11*^ IIB 

C 2-Basal readers 



3-Dialect readers 



^.-libqDerience charts (stories s/ V 

dictated by children) /\ X ?\ 



L(L>^cjLa^e. t^p^n*^Kc-«^ reaAvK-c 15 ^e.bo-jfc rcoudlCr^ rn.sf^^r /ok>^'^ 

16.2 if some reading material is in o-parOflLC^ <lf^*ir\d» Su.6^V» '^'^a reoL^»*^^ 
the child^s dialect, indicate hovj «5 c^. r%aV»^raJ -P^p^Ioia:) l4%^ouja n - 
long it is used: \ ^ 

1 - Grade 1 16.2 lA r\(k Hi. 

2- -Grade 2 

3- -Grade 3 
^.-Beyond Grade 3 

O~not specified . , , ^ 

(Ploane ii:dic.*.to 0:1 j.inc 

16.3 The folloving are tecliniques and materials used for ' second^ language learnings 
0--none specified 

^pattern drills JSL ■ X 

2-diaZ og mexaorization 

2r choral repetition 

C^songs ,f!. ■ -i^ 

5-prc^-ra:r.ied instruction «_ «_ 

Ostories read to children ^ -A . 
AUDIO VTSUilL AIDES 



Cy-filns, filr.:s trips > 
^flannel or magnetic ooards ^kv^uUeA-vv^ boairAs^ 
5-realia, graphic displays 
-records, tapes 
^^listening centers 

Q^multi-media approach ^ 

Experiential • 
13-role playing 
j^^-p'i^ppetry 

^experience charts 
Xprimary typewriter 

^•learning through direct experience ^ 

tvdth materials e»g. Montessori 
activity centers-chosen by child V 
other (specify) ^ . 

Learning outside the classroom: 
(|g).field trips JL, -X 

21- suggested TV programs 

22' other (specify) 
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'16.4. The sources of Non-English materials and textbooks ares '^(^•^^^u^lAl?/^ ^ ^ 

(mark all that apply) . . 

0- not specified 

1- are yritton- "l^y native speakers of that language 

2- conimex wially prepared and published in co\antries where 
K-E is the native language 

3- developed by the project *s own bilingual staff i \ ■ 
A-developed by the staff of another bilingual project (specify which) ^ 
5~developed in conjenction v/ith project parents. 

6- developed by or with members of N-S^IT comm\anity 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are cross cviltural 

9- commerci8LLly prepared and published in the U.S. ^ .. 

10- are translations of U.S. texts 

11 - are coordinated with materials used in the regular subject 
curriculum 

12- other (specify) 

16.5 Tlie specific bilingual/biculttiral materials used in the language 16.5, I _ 

component are : 

0- not specified T - I 

1 - xerox attuched-page and document ^t.^ X^^O Y 04 (XLrnCi^\^^ j ^ 

17-0 STUDENT GROUPING i ^ ^ / j cilSO: SLO Ol -^ , ^ ^ <^ 

17.1 Student grouping; mixed or separated muo dominant lang-uage 17.t_,_/ 

groups; (mark all that apply) 

0- not specified : ;r 

. Pup.ilg. of_.b oth lingu groups are ; . . ^ ..^ 

1 - always minced for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

^--mixed for non-academic learning^ art, music, gym, health 

5- separated for native and second language leai*ning into 
dominant language groups . 

6- separated for most academic subject learning into dominant 
language groups 

7 - never mixed for langnaage or other academic learning 

8- other (specify) ^ Zl 
n.a. - (no VL.:T students) ' 

17.2 Students are grouped for language instruction: 17.2 ^ ^2iy 
(mark all that apply) A-more than ^ the time B Less than -g-. the time 

0- not specified 

1 - total class , ■ ' . 

2- small groups (specify size) . . .J^r - — 

3- individual instruction ^ -. . 

17.3 Criteria for grouping: , Stud ents 

0-not. specified I Non Eng II Eng dom I^iEng dom ■ 

dom SIT NEt-iT 



1 -by age (Jol{jU)i<Xry 

■pRTr" 2-oy native language , • :\_ ^ ^ • 

gdlJ^ 3-by dominant language . D J ^CuflUp^^"^: 

4-by language prof iciency ^ 'rtL I 



^specify how tras is deteramedj 

8- are cross cultural 

9- coinmercially prepared and published in the U.S. 

10- are' translations of U.S. texts 

11 - are coordinated with laaterials used in the regular subject 
curriculum 

12- other (specify) 

16.5 Tlie specific bilingual/bicultural materials used in the language 16.5 1 

component are s 

0- not specified i 

1- xero:: attached-page and document v5€.€^ X^f^O H O^r CuurnC^^^^ j 

17.1 Student grouping; mixed or separated inuo doxoinant langnaage ' 17. i / 

groups'." (mark all that apply) 

0- not specified 

Pupils of bo/th linguistic groups are : 

1 - always minced for all learning 

2- mixed for language learning 

3- iiiixed for some academic subject learning 

4- -mixed for non-academic learnings art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups ' 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for langnaage or other academic learning 

8- t>ther (specify) ^ 
n.a. - (no *I.:T students) _ 

17.2 Students are grouped for language instruction; 17.2 ^.2L, 
(mark all that apply) A-more than -g- the time B Less than -g- the^ime 

0- not specified 

1 - total class ^ 

2- small groups (specify size) X : 

3- individual instruction ^ . , ^ 

17.3 Criteria for grouping: Students 
O-not specified I.Non Sng 11 Eng dom ^lEng dom 

dom S-iT Na-iT 

2- by native lang^lage • f • 

3- 07/ dominant language ^ Zllh 3 /JCufl'c^P^*^*^^ 

4- oy langTCcgeiit^ofictericy- - ^—-^ ^ .. .... -"^7^Xrt>>^^^ 

(ex. level of reading skill)^^ l\/s\ru.cho h Cl\ 

n.a. not applicable ^r^Li^ 
(no E.dom/NHvIT) ^ncu^p. 

le.O TUTORING ■ ' ■ 

158.1 Student Tutoring iss (mark all that apply) 18.1 3 

no-no t mentioned 

0- type is not specified 

1 - inter-ethnic (^^""^''^T student tutors El'iT students) 
.. 2-intra-ethniG (N-EtiT student tutors N-EI'IT) 

d^done by older cliildren (cross age) 

CT*^ /rtfg ro^^n^ 

18.2 Paraprofessionals or aides give tutoring or insti^uction as follows s 

0-area not specified 18.2 O 

r. 1-lntex-etlmic (N-EilT aide tutors K-jff stiK^^^ 

2- in the acqusition of native language ; skills 

3- in the acqusition of second langnaage skills 
Q 4-in other academic subjects 




:.vt' : ;>':;^v > 3<^^ - :^^<^, .l^l^^P : children • Uovelop jpoziiiiye, , JcoIi::f- ^ of : 



i^^' 3t' believe this teaching prbccdur-c isr 
."^ ■ essential .to the satisfactory prof^ress 
t^:" ■ of etudcnts* ■ • ;^ ^ , . / 



Goir-v;o^t}\/ 



1. Human Developm£!nt Program (Magic Circlis) 
each child tvo tinios each v:ock. ,* 

2. Providing Activities for ind.ividuai success . 
(Each child on ov;n level) * ; ■ ' - 

3. Accepting each child as a v:orth vrhile 
person 

A. ' Avoiding comparison or nc£;alivo criticism 

5. Provide enough freedom so that children can 

achieve and knovr the^/ achieve 

6. Provide clirri-jte for peer unity 

7. Questions and problems that allov; for posit-ive 
awareness of sameness or differences among 
each other 

8. Encourage chi3.dren to help each o th e r 
9« Employ verbal and no--verbal suppoi^t 

10. Encourage self -selection (Litt.le Ch-rls, KKLP, 
Color Factor, Bill Martin Books) 

11. Encourage self pacing 

12. Encourage self evaluation 

33« Value child'? "'anguage and culture, etc. 
(Creative vnriting) 



14* Using some labels and books in Spanish 

15. Letting children tell about v:eek-ends vrith 
family • . 

l^i. Reviev; concepts included in curriculum guides 
^7.^ Using evaluation procedures in curriculum 
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.18.3 Parent tutoring: (mark all that apply) -,1S b"" 4 "7 
no-not mentioned • ■ ' ' ^ I 

0- type not specified 

1- inter-etlmic parent tutoring is used ' ") 0 

2- intra-etlinic parent tutoring is used ^ 

Parents are trained to become tutors for their children: 

3- in the home by a home-visiting teacher 
A~±n an adult education component 

5-in school through observation and guidance of teacher 
5-as parent volunteers who tutor dui-ing the school day 
7-materials are provided for use in home by parents ■ , 

S-otner (specify) Shvy l-^ p a..-^4-3 fo oDH^e. 

19.0 cupjiicTjLm.: PATTsrais toKa.i- fKcu-y K»->OuJ 



5M^staieA_cur^^^ 

1-iV.cept -for inclusion of N-SIT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular schedioling 

4- -small group instruction 

5- individualiaed learning 

6- open classroom 

7- guided discovery and inquiry _ ^ 

--■ ■ S-*a- curriciaum-/hi^^^^^ and' subject-centered 

9-others (specify) i 
10-if the program includes activities, which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITITO DEVELOP! iSNT 

?£t^or early childhood grades is fostered through: 

0- raethod not mentioned pq i C~ 

1 - structured envirionment rich with materials child can manipulate* ' ^ 

. order, compare, match for perceptual-motor development 

2- non-verbal materials, such as Ilontessori materials from which 

""^'^•^Jf^^^^^^^f^^^ sensory discrimination, matching, seriation, 
counting, addition, subtraction ' 

3- labeling and discussion of concepts related to time, space, distance 
^ position, ^voni^c, . 

FRIC" ^.-labeling and grouping actual objects to learn classification; 
Sjjii^ grouping objects with common attributes and labeling their • 

y-^atti-'ibiites (i.e. colors, sizes) 



/-naxn.ri.als are provided for use in hone by oarents I 
8-bther (specify) • f.^ p <xr^^^4-3 f o f ^cu^K 

19.0 CUPJlIGULlTx-.: PATTEmiS O^hcl- fi^cy Kf^OuJ 19,0 M , 5} S 

31^^ stated curri culm pattern of the bilingual pro.ie ct : 
1 -Except Tor inclusion of N-^aff instruction the curriculum is 
otherv/ise typical or reguJ,ar, for thic state. 
There are other modifications vrhxthin the curriculuin of the 
bilingnaal program. which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded cl.assroom: pupils of different ages are 
grouped together d'uring part of the school day 

3- flexible or modular scheduling 
^--small group instruction 

5- individualized learning 

6- open classroom 

7- guided dii-icovery and inquiry 

S-a curriculujQi v/hich Is both child and subject-centered 
9>-others (specify) 
TO-if the prog.ram includes activities which complement 

experiences children encounter in the home, community 

and through mass media i.e. T¥, describe below: 



20.0 COGNITIVE DEVELOPIiENT 

20.1 Cognitive development in early childhood grades is fostered through: 

0-method not mentioned 20.1 ^ 

1 - structured envirionment rich v/ith materials child can manipulate* 
order, coiapare, match for perceptual-motor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory- discrjbnination, natching, seriation, 
counting, addition, subtraction 

3- labeling aiid discussion of concepts related to tame, space, distance, 
position ■ , ■ 

4- labeling and grouping actual objects to, learn classification- 
grouping objects with common attributes and labeling their 
attributes (i.e. .colors, sizes) 



escpeif^ie^^ usi^g^ ^ 

materials rather than text active ex^oerii-aentation , .^u x u » 

' m^>^■v^ ^1 ^ child v;ith teacher's 

L i^if^i'''^ rather then toi^;hcr demonstration. 

b-airect^ experience of math, through discover;;/ rather than instruction 
7-other (specify or xerox) p. no. and docUTiients , 



20.2 Cognitive developrient in later grades (grade 4 and above) ^ ^ 

0- method not mentioned firW.. 

1 - -specify, or xerox p. no. and docuuient 
n.a.-n6 grade U or later grades 
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2i.osig^:-Es^^^^ 21.04 "7/3, 

no-self -estecra not mentioned' as an objective 
O-self-esteeiii is an objective but raethods not specified 
Teacher encourages pupil to verbally expreas his feelings; 

I - through role-playing 
^-puppetrj'- 

^D.anguage-e:cperience approach: students dictate stories from 

their own experience 
^teacher accepts^ aclaiov/ledges ideas and feelings 
^teacher encoiirages non-verbal expression of child's feelings 

through painting^ music^ dancing 
l^^teacher provides experiences in v/hich the various \^ys that 
children act are accepted by the teacher^ their actions are 
discussed and the children are encouraged not to make fxan of 
"different^^ Xvrays 

'•teacher provides experiences leading to competency and 
success 

8-teacher provides experiences where occasional failure is 
aclcnov/ledged as part of everyone's e^g^erience^ second 
atterapts are encouraged 
^_9-other (specify) (xerox or summarise) document page # 

Teacher provides experiences in pupil self-directioir and acceptance of 
responsibility, such as: 

10-pupils act 'as tutors for other pupils 

II- puils have some options in choice of curi'iculm 
^2^pupils choose activities from a variety of interest centers 

U-older puils participate in curriciolwa planning and/or 
development 

1/i-pupils OTite a bilingual nev/spaper for dissemination to the 

coLmmity 
15"Other (specify) 

■"22'.6']^ ^ ^^-^^ ^^^^ 



1-The project mentions the following specific 3 earning strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no, 

Exaiiple: Navajo children resist participation in an authoritarian^ 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rov/s, has been found more effective. . 

0-none mentioned 

SfuLdie'rvts coiVk fU<2. ^(xry\^ It^atker buuClds tKsi^iv- 



0 0 BICULTUililL COl^PONENT 

ERIC 

^— 1 . This program is: 23,1 3^ ^ 



^teacher encourages non-verbal exjDression of child's feelings 

through painting; ii"..usic, dancing 
(^teacher provides experiences in which the various ways that 

children act are accepted by the teacher: their actions are 

discussed and the children are encouraged not to raake fun of 
>s "different'^ ways 

teacher provides experiences leading to conpetency and 

success 

8- tsacher provides experiences where occasional failure is 
acloiov/ledged as part of everyone ^s e^q^erience; second 
attempts are encouraged 

9- other (specify) (xerox or surnraariae) document page # 

Teacher provides experiences in pupil self -directioir and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculuci 

t pupils choose activities fror.i a variety of interest centers 
older puils participate in curriculura planning and/or 
developnent 

14- .pupils vnrite a bilingual newspaper for dissemination to the 
coimmity 

15- other (specify) I . 
22.0 LEAiaiING STRATEGIES 22.0 — 



1-The project mentions the follovdng specific learning strategics 
as important for reaching a particular ethno-linguistic group: 
, ( specify or xerox) Document and Page no . 

Exkiple: Navajo children resist participation in rn authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
.students initiate aotivites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s/ has been found more effective, 

0-none mentioned 

SW^ntS u^iVW vUc^ "talker bu^vlds tK^vW 



23.0 BICULTUruli COMPONENT 

23.1 This program is s 23»1_.,3^_^_ 

1 - bilingual alone 

2- bilingual and bicultural -^^ 

3- bilingual' and multicultural 

O-not specified as to v/hich of the above 

4- an ethnic studies program is included in the bilingual prograiu 

5- art, posters, a:»ealia crafts of both cultures are exhibited in 
the classroom 

6- languaKe and cultural content are integrated 

7- other (specify) 



Lcia Cruces School Dietrtct No, 2 
Lad Cmccs, New Mexico 



j . \ HUMAN DEVELOPMENT PROGRAM 

(Note: To cope with the increasingly complex world of education, teachers are turning 
more and more to educational Innovation— new methods, new Ideas— for comraiuiicatina 
Information, attitudes, responses, and feelings to children in their charge. A major 
"^^ innovation being tried for the first time this year by 30 Las Cruces primary teachers at 
various schools is the Human" Development Program. The following description of HDP 
was submitted in part by several teachers using HDP in their o^vn classrooms.) 

• ' • 

geif- Confidence . It is the key to the motivation that makes us learn. So say Dr. 
Uvaldo Palomares and Dr . Harold Bessell, developers of a new teaching method, the 
Human. Development Progi-am, tried, refined, and proved in kindergartens and lower 
grades, now ready for general use in primary classrooms. Eventually, it may be ex- 
tended upwards throughout the elementary school. 

HDP Is a daily, structured program to help each child develop a healthy self-concept. 
It is specifically designed to increase a child/s motivation.. To achieve the goal, It dwells 
upon cultivating an awareness of self and others, upon an acceptance of self and others, and 
upon an appreciation of similarities and differences between self and others— positive traits 
-^M derived- Ipa^gely^fronvawarem^^^^^ self-confidence, and^sociaLin tcratio n.^. It is .buLU ^ 
around what children feel and see; it is not moralistic. T 

Vital ingredients for the achievement of the goal are loving, caring, sharing, and 
interacting with others. 

The HDP vehicle is the '/Magic Circle, " used to produce pupil reactions. Some 10 
children and a skilled, trained teacher sit in a circle for a minimum of 20 minutes. Each 
child is urged to share his feelings, thoughts, and actions with his peers: All responses 
are respected by others. Through the approval and acceptance of teacher and peers, the 
child begins to gain sclf-conficlcnce. As confidence grows, he attains new freedom to re^» 
This becomes the foundation for motivational development. 

Empahsis is on good feelings, good deeds, good thoughts, although the negative approac]- 
being natural— is sometimes used, ("^at would make you happy?** '^How can you make 
someone else happy?'' "What gives you a good feeling? V "Wliat can I do for you that would 
be nice? " 

The children learn to inquire, consider, and respond. They learn, too, of their own 
i-i^9^"responsIbilitIcs and power. They learn to relate personal gorwth to social relationships. 
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23.2 Cross- cvdtural awarenesis: 23.2^ 
If project Lientions specific values or nodes of behavior of 
N-EIIT' culture, please suiiiuarize below: (or attach xerox) 

found in docuuient ; 5 page i- . ' 

0-not mentioned 



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3, 

either or both groups, describe below: (or xerox-docment page///) 
■ 0-none mentioned 

23. 4- In the bicultural coinpenent Icnouledge of the JI-H-IT culture 23.4. ^ i ^ f ^ 

involves (inarl: all that apply) ■ 

0- no bicultural component mentioned 

1- Hmanistic aspects of culture: ideals and values^ literature 
(oral or iTritten)^ achievement of particular people or politcal. 
movements 

2- Historical--cultural heritage of the past — contributions to art 
and science 

3- ^^Deep/;^ culture i family patterns^ and cohteiiipqrary uaY_ of^lif e. ^ 
^.-Itemization of surface aspects of a country—geof raphj'', dates 

of holidays etc. 

5- -A specific culture only e.g. one Indian- tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third culture different from NSiT or El'IT 

8- 0 ther (specify) 



23.5 -American culture is defined: 23.5 
O'-not specified 

1- narro\;lyr primarily Anglo-Saocon orientation 

2- broadlys etlinic pluralism of Aiiierica.~multicultural 
contributions of various ethnic groups discussed 

3- other( indicate document and iDage number for xerox) or ' . 
elaborate in your ovm v/ords . . 



ERIC 



24. 0 
24.1 



COiS-iUHITI CQi.'iPONMT 

Bilingual libraries are provided for? 



24.1.^JiO 



23.3 l-if prcj'Gct mentions offorcs to decrease etimocentrism in 23*3 I 

either or both groups, describe below; (or xerox-document page//r) 
0-none mentioned 

23.4- In the bicultural conpenent Imov/ledge of the N-SiT culture 23*^ ^ j ^ 

involves (inaxi: all that apply) 

0- no bicultural component mentioned 

1- Huiiianistic aspects ■ of cultures ideals and values, literature 
(oral or vr:itten), achieveraent of particvlar people or politcal 
movements 

2~ Historical-cultural heritage of the past — contributions to art 
and science 

3- 'Deep' culture: family patterns and contemporarjr way of life. 
^--Itemization of surface aspects of a countrj'' — geofraplij'-, dates 

of holidays etc. 
5-A specific culture only e.g. one Indian tribe 
G-Various cultures of same etjrinic/l ''iguistic group (i.e. Spanish- 

speahiiig peoples) 
7-A third culture diff ei^ent fTox^i NS-iT or MT 
S-Other (specify) 



23.5 Merican culture is defined: - 23.5.. 

0- not specified 

1 - narrowly ^ primarily Aiaglo-Saxon orientation 

2- broadly: etlinic pluralism of iimerica—raulticultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm words 



24.0 GOiilTOIITY. C»IPOKENT 

24.1 Bilingual libraries are provided for: 24.1 b. 

0-grou.p not specified ' 

' 1 -project children . . • 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24«2 Im ethnic studies library is provided for: 24,2^ H 

0- group not specified 

1 - project children 

2- adults of the project commvmity 
3~teachers 

no-ethnic studies library not mentioned 



Ob jective V 

To help children develop the knovrledge and skills for meaning 
bilingual/bicultural interaction. 



I believe this teaching procedure is 
essential to the satisfactory^ progress 
of students • 



Makes children av^are of an appreciative 
toward the c\;ltural diversities among people 
in the cojrununity in regard to: 

1. observance of special days 

2", ethnic background 

3; contributions of all cultures 

4. preservation of cultural sjonbols (museum ; 
etc* ) 
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24.3 Provision is made by the school for infoming the parents 24., 3 3i H, 

and corariiinity about the p'rogroy^ through s (Mar!: all that apply) / 4. 

0-j?ethod not specified V / ^/ ' 

no-no provision for inforaing coiii^ionity 

(t) bilingual nexfsletter , C",^^ V?^p-pw. • 

2-. monolingual newsletter ^ rv - > 

avs sent to mass media. , I ^ fi. <L 

^if articles included v/ith project, check 4. 
©bilingual fliers sent home 
^f orraal meetings 

7-inforaal raeetings open to entjr^- ^.omiaunity 
©•riieetings conducted in both la. ^;qs 

^home visits • . , 

10- other (specify) 

11 - project director personally involved in prograra 

_ dissemination, specify hou 1 I \ P 

f c\oJS>3 rcO)rr\ ^(Xy\d \r\Orr\^ ul^ . 

2A..A Community involvement in the formulation of school policies 

and programs is sought through s 24.. 4 . / 1 Sj Q 

0- type not specified * ' ' 
no-no t sought 

1- e:cisting comiviunity groups working vath prograjn^ {a S P A €^/ff.^yi DK STer^oicej 

2- bilingual questionnaires. JN^SU P^fot* c^ H^l H% Oc^ph 

3~comiiiunity-school staff committees / ^ = ^ 

. ^-coim^unity advisory groups - ■ /f IT*^' 7^ CLCf^O ^ ^<j^^ii/ 

5- forraal meetins open to the entire comraunity P^bl, ^. ^A-Pt^rl) 

6- inf ormal meetings with community groups 

7- other (specify) 

S-project director personally seeks involvement of community 
ifi program, specify how 

24.5 The school keeps infomed about community intvre/.'ts, events and 

problems through: 2^.5 If^i^i H 

no-no mention of school seeking to be informed about community - 
. 1 -meetings open to .the entire cormnunity conducted in both 
■ ■■ languages ■ 

2-cor.munity representatives to the school i 
■ 3-bilingual questionnaire sent to the home : ' . , 

, ; , ... 4--home visits by- school personnel 
S'-other ( specify ; - 

O-methodnot specified . 



24.-6 The school is open to the 'community through s 24.. 6 ^ 

0-not; mentioned 

no-school is not open to comiiiunity for coiiiraunity use 
, 1 -opening : school facilities to the community at larRe for use 



fiueetings conducted in both languages 
hoiiiG visits 
TO-other (specif30 

11 -project director personally involved in pi-ograra 

dissemination, specify hov . i J. i I 

24.-4. Comnaunity involveraent in the fomiuration of school policies ^ ^ 

and programs is sought through s 24.4 , I j Ot ^ 

0*-type not specified 

no-not sought ^ ^ 

1- e^dsting comunity groups vorlcing vdth prograin^ iA S P f\ ^-.yf €_vn S j O K oCi^vjiCCJ 

2- bilingual questionnaires / A/ M S U Pt^fol i c- H-c^l H> O^^p 

3- cor.rauiiity-school staff coiru-aitt^^ 7 c^r^y^u^C^^ CtcHo^ ^C^^rV 

• 4-coim-nunity advisoiy groups - 0- • of T^t^ b { t.. tOe^|-A.r/\ 

5- formal raeotins open to the entire conmiunity / 

6- inforraal meetings with cornniunity groups 

7- other (specify) 

8- project director personally seeks involveraent of cominujiity 

in program, specify how . . ^ 

24»5 The school keeps informed about coriTmunity interests, events and 

probieiiis through: Z^.5^ _^f^ j M 

. no-no mention of school seeking to be inf orrasd about conimunity 

1- meetings. ope:ri to the entire coriimunity conducted in both 
la'nguages 

2- cci:irnunity representatives to the school 

3- bilingual questionnaire sent to the home 

4- i^ome visits by school personnel 

5- other (specify) 
0-method not specified 



24.^6 The school is open to the community through s 24 J 6_ _ ^ f ^ 

0- not mentioned 

nc-school is not open to conimunity for coiiirii\jnity use 

1- opening school facilities to the coiiimunity at large for use 
after school hours and on t.s:e]:ehds 

2- pi'^oviding adult education courses . 

3- other (specify) / , . ^ JL^ t^i^^i i' C 

25. 0.IiiP ACT EVALUATION 



25»1 Pro ject mentions description or die;:; semination of the bilingual >i W ^ ^ 

-prQgram ti?.rcughs -25.1 V^V V^ ^ 

l-newsp^iper articles 
;2-radio programs 
3-TV programs 

-V'";y/4-video-tapeS' , • 

-'S-filKis-.' : ■ , . ■ X !' ■ 

6-visitors to obs8x*ve the program : .; '. 






rH 


1 O 1 


> 


4J 




1) 




o 


1 ! 












o 


I 0\ \ 


0 ^ 


0) 










1 H 1 




M 




O -P 








-P o 






0) 03 






1 • 1 


03 ^ 












1 1 


O > 


0) 




O «H 






1 i 














1 1 


H cn 












1 1 


^ -P 


0) 




q 






1 ^ 1 














1' CVJ 1 


Pi 


t/J 














H 




•P cn 






i * 1 




o 




CD 






1 -p t 


O P4 


o 




•P »r-4 






1 i 








\^ -p 






1 >r-i i 




o 




O 






1 P i 




CO 




rO > 














^ 'H 






I H 1 




w 




4J 






1 o ^ 




d) 




t/i 0 




• 1 o 




o 








1 rC 1 


-p w 


;3 


o 








S . 1 


u 


u 


•H 


C w 


o 




1 CO 1 


^ 0) 


o 


4J 










O J3 




tj 








\ ^ 1 




[/} 








1 d) 'I 


H 


cd 


^ 


^ 0) 




1 ^ 1 


0) H 




4-3 


rH « 




1 ^ y 


rC -H 






0 Cd I/] 






4J > 






G Pi 




i c.^ 1 








•H (3j 
















1 C/3 1 


C 0) 




H 


rH W -H 




1 cd B 


•H -p 


q 


g3 


H d) 




1 1-^ 1 


bp 4J 




;3 






1 ^ i 


0) GJ 






Jj -P 






^ H 




q 


'H -P 




1 H f 


w 


d) 


•H 


C r> W 






H Si 


H 


H 


0 -H (I) 






O 0) 






•H 4^ ;3 




j • 1 


[/} c 


o 




-p 0 . tt) 




1 O 1 




u 




•H d 




■ 1 12; 1 


U >> 






>> 






•H H 


0) 


O 


0) cn 




1 es ( 


IS 










1 > 1 


-P 


c 




^ C to 




1 M 1 




0) 




tJ 0) 0) 






^ § 


u 




SJ H 
















1 H 1 




H 




• H -H 




1 O 1 






o 


•H -P 




1 > \ 








b 






EH 




Pi 


0 03 




m 











•P 

s 



o 
<H 

H 
cd 
a 

o 



OJ 



0) 
H 
rH 

Cd 
i> 

0) 

03 

H 
rH 
tH 

0) 

> 

OJ 

c 

o 



.c: 

p 

o 

4-"* r H 

o 

rd t* ) 
0) 

V, ^ 

0) cn 

> rH 

w o 

o3 t) 

o ,a 



Cv) 
I 

OJ 

0) 
C 

o 

0) 
H 



;3 



t3 

H a 
o w 

4^ O 

a 

en 



U 

O 

X 
cu 



•«H PL, 
P 

W rH 
C 

C H 
0) 'H 



cn 

0) 

u 
o 

03 



4^ 
Pi 
0) 

o 
G 
O 
o 
I 

H 
0) 



0) 
4^ 

a 



HJ 
G 
0) 

HJ 



CO 0) 
4^ 



4^ 



erf 



0) 

?H ^ 

0) 0) 

rO 4^ 

o CO 

4^ -H 

o 



- 4^ 

u 

^ 03 

•H to 



o 
^ o 

0) 



o oJ 



o 

0) 

+3 



0) 

H 
H 
•H 



4J O 

Pi -p 



Q CO 

d H 

i o 

P o 



H rH 

o > 

O 0) 

U3 H 

03 



d 
o 
>> -p 
Pi 



CO 



CO 
4J 

c 

0) 

to 4^ rH 
H 

bO Pi*H 



o ^ 
o 



4J 

bO 0) 
G 

'H O 

^£ 

H 
0) 03 

•g g) 

-P c 
S H 



0) 

•p 

a > 

4J O 
U ^ 

o 

Pi 0) 
•H 03 

o 

H 



CO 
-H 

c 

4J 

H ...-.v' 



H 



4J 0) 

3 o 

4^ o 

U H 

O ^ 

•H O 

H 

CO o3 

0) 

43 c 

0) t)0 

o 

c c 

0 0) 

a 0) 

1 rP 



§ 
o 

G 

4J 
O 
G 

O 

;3 
o 



O H 

4^ U3 
O 

0) 4^ 

G « 
•H S 

H 
^ H 

O «H 

Pi 

G O 
•H W 

> • 

4^ 4^* 
O 0) 



I 

0) 

0) 
H 
Pi 

O o 
0) G 
Pi O 
O 



u 
o 

4J O 

Pi 



bO <1> 

G ^ 

-H 

t:! H 

G rH 

03 'H 

4J ? 

CO 

u x: 

3 > 



CO 

0 • 

H 

Pi 03 
H 'H 



O c>> 



G 
Pi 03 



G 

tH 

>j 

0) 
'H 

43 

'H 

o 

4J 
Pi 



0) 



H CO 
O 03 
CO ^ 



H 
0) 
W 

^G 
4^ 



0) CO 

0) 3 

>, 

H 45 
H 

•H G 

p o 



cd 0) 4^ 

•O CO 
4J 0 0) 

'§) 

•H 

CO r-j 

1:; cd 

-P 

H 



•H G 



O 4^ 
H 43 



O 
Pi 



4J 

03 ; G 

^ •rj 
4J 

CO 4-3. 

0) 03 

P h 

0) 

5 § 

0) V4 

a H 

O 0) 
O DJ 



> 



G 
O 

•H 

4J 
03 
CJ 

p 

-Cxi 



H 

•H 

CO p 



O G 
O O 



X 
0) 



4) 

0) ,0 



p 



<M G 
O 



CO 

O 
4^ 



0) 0) 
CO 
0) 

4J 

G 
03 



•rH 

o 



G 
O 

•H 

4J 
G 

> 
G 
O 
O 

0) 
4^ 

03 
4^ 
CO 

0) 



cd CO 
CM H 

H 
H 

•H 



o 
o 

o3 o 
m 
m 'd 
0) G 

CM O 
03 OJ «H 

0) O (0 

G 
O 



H 
0) 



0 
O 

CO 'd -H 
CM G 4^ 
0) cd 
'd 4^ 



o 
<d 
> 




1^ 




0) 
A 

-P 

U 



a) 



■0) ^ 



o 

0) 

> 

-P 



J 
•H 

O 



PUl O 

0) 

^•^-^ 

^ O 

|£ 

H 
* aJ 

CO "^l 



0) 



-p 

0) 



. . o 

<H a H -p 

>^ O p< (d 

O a 

C! 0) O 



-p ^ 

aJ -P 



O 
o 



o ;3 
0) aJ o 
CO a> o >^ 

O 0^ > 

o 



• H <H -p 
O O 

X! 



O 

0) -P 



^jti CO a> 
g; CP -p 

c: c: o j3 



H 
X! 

O 



0) 



0) 



^ u 
o 



O -P 



03 0) 
■H O 

c: 

H aJ oJ 
p H fd 
tH O C 
O cd 
X! H 

o o 



CO 



CO >H aj 



0) 

> 

Of 
X! 

O 

-P 

'd 
cd 

H 
tJO 

0) 



o 

EH 
M 
CO 
M 
> 



CO 

<d 

O 
u 

m 0) ■ 

O ;3 
O ^ 

x: 

o 'd 
w CJ 

(d 

CO 

cri o3 
U) H 

CO 0) 
aJ S Jh 
^ OJ 

SvH O 

o to 
<^ > o 



to 
u 

0) 
X! 

o 
(d 

o 
-p 

o 



o 



•» o 

o o 



X CO 
0} Gd 



O 0) H 

u ^ a 
to pi 

<J CO C! 
(d -H 
tiO H 
OJ -H 

> pq 



P4 S 



H to 



! 



« 

O CO 

O fl 

H ^ O 

O -H 

O 0) -P 

X! JC5 cd 

CJ B H 

-p 

S • td 

a> c: 

aJ 'ii o 

x: 

-P O o 

cd xi 

U 03 
<U O -H 

'd <H H 

O W 

C O 

O X» CJ 
•H -H 
+> M 

-P 
03 tQ 



9 

01 C S 
H •H p« 

H CQ 

'S § q 

to -P -P 
-P 4J 



0) 



on 

CO 43 
id 03 cd 

x: -H a< 



0) 

XI 

-p 
o 

s 



H 
I- 

o 

H 



H 
O 



o 




0) 
X3 
-P 

-P 
cd 

o 

-a 

tt) 



3 



03 
H 
O 
O 

•3 

01 



-P 

I 

H 
O 



CVJ 



CO H-zf 
OJ CVJ CVJ 



< 



0) 

Cd 



•8 




to 
id 

0) o 




c }> L ^ o 



cvJ:cn''-5^ 




CVJ 



CVJ 




to 



CVJ (n 



00 

CV 



> 



■ > 




CVJ 



..-^ 

H C 
H O 
'H -H 
rd 

(d 0) 
Ph pi 
H 
>> ^ 
to > 
-P W 



o 

pq 

o3 

-p 

0) 



CVJ 



0) 

o 'd 
fd -H 
o3 -1 

O O 
Q -H 

4^ ^ 
-P H 
0) o3 



00 



•H 

-p 

O 
U 



0) •rill 

fd 4^ 

o3 O 

3 q . 
a> H 

■ ■ ,* 



/9 




a> H 

, VO c3 

- 'H W C > 

o \M <y 0) o 

C a ^ H 

O 0) P< H 

0) -p > 6 o 

^•m \o o ^ 





0) 


m 




CO 










OJ 




cd 








0) 














o 














•H 


OJ 
















Ncd 








NO 














to 




CO 


d) 










H 


0 


cn 










OJ 


H 
















CQ 










OS 


>> 


cd 








« 




H 










NO 




OJ 










•H 






01 








O 




H 


0 








cd 


or* 


0) 


0 








•H 


U 




•H 








O 


0) 




■P 








o 


^ NOJ 


H 








'03 


or* 










< 




ti 


01 










t-i 


Cf? 


o 






o 


H < 


•H 




CO 


* 








01 




O 




o 




c 


cd 


01 










OJ 




o 












01 


-p 








4J to 


do 


01 


al 


90c 




cd 










a) 




tc 




01 






-P 


H 


0) 


• 


o 










H 


00 


H 






0) NOS 


0 


OJ 
















cd 














^1 






NO 








03 






•H 


0) 


0 




Pi 






O 


-p 




CM 
















m 








o 




01 


0) 






> 


o 


• 


o 


c 








•H 


0) 


H 


o 






o 


X 






•H 






O NO) 




01 


O 












o 


Cd 








-p 


^1 


o 








o 


o 


-p 










> 


o 


01 


? 
























<u 


% 





















WJ WJ W W4 ^ 

:^ 2 ^ 



I 



^1 c « 

Q) Q) Ui 

•H M aJ 

a 0) Jh 

<u J, -p 

^ 0) 

o 0) ca 



I 

-P 

OJ M O 

a 

O (U 
P< rH 

o 



o 
-p 

CO 
?3 VO 



3 (d 

I CO Jh 

OJ CO 

« rH 
0) 



O 
O 



■3 



03 \0 



O H 



- O O 

C ^C g3 

O t) 

CO >H .H 

J'^ CO 

<U O 0) 

p O 

?-i 03 -P 

<y -P -P O 

to ?3 QJ 

i O 0) H >> 

'CJ ?3 O O 

O C CO Jh 

o 

£0 -p CO 

o a \<i> a 

S OJ Jh \0 
g 'H <U -H 

P S -p o 

rH 'H G :3 
C3 O ^ 



O 
Jh 



03^ § 
Jh 

o3 o3 0) 



cob 

O 4- <M tj 

a w c ■ 

o ■ 

03 

iH o3 CO 
O 



03 



6 
O 



CO 0\ 

a» c\j M 03 



vo 

CO OJ 

o 



03 

Q) 'H 
O O 

p a <D 

rH H %H T-i (i) 

0) Eh O <M 



03 



ft O 

O 



03 



V> o3 0) . . 
-P 'H O 

<D Jh C -p H 
W O \o J^ 

k-^ S 

o3 p o3 0) 
Jh O H H -p 



03 

* > OJ 

O 



•H OJ o3 
1-^ -H H 



03 C 

Jh «J 

CO CO 

03 C 



. - 03 

O* Jh 

O 

\o 

fH l-q (U 

O 4^ 

rH • Jh 

03 >H 03 

> CO 



03 03 



-P 03 
Q) 

Jh 'H 

O G 

0) 0) 

CO > 

03 0) 

■p ' 

H :p 
to 
CO c 

H 

Jh 

VU O 
Ah -P 
O 

-P o 
,03 Jh 
W Ah 



03 <D 
CO 

aJ 

03 »4 
:-H -H 
O 

o 



o» q3 

52 

03 H 
0) to 

> - 

CO 

03 dJ 

0) CO 
!p 

CO 

03 C 

.H 

a> rH 

o ^ 

CO 

Q) 

CO CQ 

rH H 
CJ 

0) 

CO OJ 

oJ Jh 

CO H 

O 9, 

Jh \a3 -p 

-P Jh O 

CO o3 O 

03 »H <U 
fi CO tJ 

0) > lA 

O H 
o o <u 

Jh no; 

■taO S 



o 

Jh 
O 



o 



0) 
CO 

03 

O. 

a; 

03 

p 



4) 

0) 



03 
ft O 

CO 

o t- 



• CO 

ft o 



03 



H ft 



ft 03 

CO 

O Q) 
•H Jh 

+» 

00 
O 



S 

a; 

CO 
<U 
-P 



NO 



0) 
to £0 

§ 03 



to 

'H O 
-P 

^ § 

Jh 

-P 

CO CO 

G O 
•H to 
-H 

ro > 
03 

H 

Qj 0) 
Jh 

OJ CO 

-P <D 

S3 

a G 

OJ tJ 

03 0) 
ft 

ttf G 

no; 

G -P 
OJ 03 



03 
0) 

CO \aj 

Jh 



H 0) 



03 

Jh 

OJ 



03 



Jh H 

CO 

o3 OJ 



03 • 

CO 

CO <X) 

Q) m 

rH 03 • 

rH G 
OJ O \o 

0* CQ O 

03 03 

W rH a 
? ^ ^ 

H 03 o 

b ^ 

CD 03 c 
ft ft-H 



9|e 



/ ^ 



G 

\o 

•H 
O 
03 

a 

NO 
•H 
CJ 

a 

Q) 
CO 



0) 



O H 
-P o 

Jh 3 
O ft 
03 to 

MO 

>> H 

03 

03 O 

H Jh 

(U ^ 

P .H 

U rH 
CO 

W 0) 

_ -P 

03 a 

H a 



G 
0) 



03 

Ah 

>^ 
CO 

+> 

03 

Ah' 



03 
Jh 

CO 

03 
1-3 



Q) 

Jh • 

OJ >> 

0) 4^ 03 

G 



03 

a.. 
•h^ g . 

to G 
O 0) 
O IG ;3 
'H ^ 
O G 03 
OJ ^ M 
S 03 O 
O ^ ^ 
03 G 
ft M 



O 
• Jh 

-P 
O 

Ned 
Jh 
<U 
03 

H 

I 

o 



O 
03 



O 

o 

rH • 
•H 

d 10 
a OS 

- p 



03 

+> 
G 
0) 



is 

0) 

03 

ta 
03 



CO 

CD 

rH 
4) 

S« 
O 

m 

oa 

0) 
4J 
0 
«^ 
•H 

g. 

•H 
CO 

DO 
CIS 



OS 



03 
U 
■P 
03 
(U 



on 



C\J 



CO H -IT 
C\J C\J CJ 





§ § o3 
43 to Jh 

III 



H 
CO 



^7 CM 00 
CM OJ OJ 



4e 

O 
O 



4e 

03 
Jh 



^5 



4c 
C3 
4) 



G 

no; 

rH 

CO 



03 
> 

rH O 
03 iCi 

_ ^ oJ 

M 0) Cd -H 43 
^ y H >H G 
rH rH C5 O 

CD 4^ 

cd 0) cd 



G O. 



t}0 o3 0) 
vH Jh a O 

> M :s; « 



OJ CO 



rf Jh 
G 0) 
•H rH 



43 



" M 
<U 
Jh 

> 

J2; 

G 
03 

•H 
J> 
•H 
> 



03 
03 
+> 
•H 
03 

03 
O 
Jh 
O 



03 M 
O O 

o 



08 w 

H 



OJ 

G 
NO 
•H 

O 

I 

03 

H 

r-l 03 

Ah »d 
to <J 

^, 

Ah 



o 
« 

03 

-P 



CO 



OJ 



G 
NO 
•H 

O 
03 
?3 

. H 

CO 



O 

oJ 



a) 



0) 
Q 

-p 
-p 

0) 



CO 



G 

VO 



-p a 
G :j 

<D ?H 
O 4^ 
O 03 



f 1 



Jh 
ft 
CO 

4^ 
O 
Jh 
O 



Jh 

03 



03 
NH 

P 

H O 
0) O 03 
'^r-i Jh 
M X 03 
0) NO) Ah 



0) 



OJ 
Jh 

P 
O 

o 

II »d 

o 

•H 

II u 

ft 



o • 

> a 
<u 

<?J 03 
OJ 

^l CO 
P o 
CO w 
•H 
rH G 

0 



§ 

Jh 

ft 

0; 
•P 

03 
N03 

03 
Jh 
O 
43 



(0 

II <u 



-P CO 

03 O 
•P 

CO O 

W -P 

03 0) 



M ri Pl, 4J 
I ^ 03 

^ H 

Eh G NflJ 
< 0) ^ 
Eh -h 

CO-S -P 

« & I 

<: H 16 

MO d 
« o 



G O 

*H 03 

f3 G 

?n d 

•P >H 

N<D 
ro -H 
0) > 
0 -H 

rH — 
O 



3 



0) 

S -p 

U CO 

Q) O 

ft..O: 
O ^ 
O 0) 

o i:^ 




(U) Parent Involvensnt 

(a) Tlze record of pirent -ncrticlpation is graphically 
T:)ortravecl in the follo*.-inr nannsr: 



Jan . ' ^'tih. . ^.'riv. 



Experimente.! C-rcups ^ 


330 


279 


272 


551 


Control Groups 


3c0 


130 


» 


92 


222 



(b) In December the Parent Advisory Ciirriculu.^ Comittee was for.Ted* 
lliese parents vere intei^rieved by Dr. Jose Gcnsales an:l I'.iss 
i'!arin Dalryinple fro:i the Uationr-l Consortia for Bilingual 
Education, - 

(c) The Parent Attitude Tovard Jiducation Scale was nailed in 
February to 150 parents - 35 percent were returned. (Results' 
will be available r-^ay 1972'^.') 

(d) The revisc-d Parent Attitude Tovrard Bilingual Education question- 
naire will be mailed to parents of 7C0 children the week of 

May 3^,^ 1971 

(e) A Parent Advisory Curriculum Cormuttee is scheduled to reroi-t 
April 26, 1971. 



(5) CoitiTiunity Involver.ent 

(a) The necd to r.aintain closer wcrr.inr^ relations with the 
Parent Advisory Council continues-. J'smbers of this council 
attended the 3ilin5;ual >lYaluation Conference of June, 1970. 
Their evaluation is included in the March 31 Quarterly re- 
port, . ' . 

. ■ ' ■ .^y ■ , ■ ■ ' - 

(b) A local c^lrriculuIn conr.ittee of 10 oarents is studying the 
culturally centered bilinA'ual gu.i:les. They \/ill offer re- 
conr.endaticns and helo .rzaxrier local r.aterials for the cur- 
riculum .^uide. Their efforts v:ill represent an irxor-cant 

, contribution to the cultural coriponents of tlie guide. 

(c) On April l6, 1970, the Cor-unity Services Council heard 
reports on education, health, and social services x'ror. the 
Las Cruces School and frcn the . the Coinr.unity Outreach Vori'.er^. 
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25.2 Project's iiapact: 25.2 1 # 



- — ^^•^__iLx 

1 - Project mentions that other classes in the school, but 
not in the prograiTi have picked up raethods or material from 
the bilingual prograi:! 

2- Project mentions other schools ii: the local educational system 
have started bilingual prograip.s 

3- -Pro:ject mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 

u opiiient needs . ,i . . L 

lna1^^|Vv^^(^^ pOL^e»^V& as voeAX OJ^ Sr^oL^^, pci^t^^^irs O,*-^ regret esrn 

26.0 noLE OF liivALUATorc program '^ei^ c.kilc|re.r\ . ^ 

26.1 ^valuator has field tested^ on a group of children v/hc are of 

the same language, culture and grade levels as the children in i 

the bilingual program; aao^t kA a #*%^r . pr-i 1 "/ *^ 

O^not mentioned - S^^^f^^Vi ^ 

1 - •published measures Qr^J f^P^rir.^ Pjf^M HouWi^V, 

2- -staff developed measures ^or\ ^ Hv^a.Y\ (Xo^Aopn^ 4L.y>.^ 

3- -staff translations of published measures P^^oU t\f( ^cloJ^ 
/+-staff adaptations of published naeasures . ^ 

26. r Evaluator has personally observed students in the program: 26.2 1 

CUnot xaentioned — - 
zio-nevex* 

1- once or twice during the year 

2- more than tvrice ■ 

3- regularly 
A-other (specify) 

26.3 Evaluator has met with teachers s 26.3 | 

0-not mentioned 



no-nevei" 

1- once -or twice during year 

2- more than tv;ice 

3- regularly ' j 

4- -other (specify) 

27.0 EVALUATION PnOCEDUHE 

27.1 O-riot • vspecifled 27.1 

1- A comparison group has been chosen . ' 

2- -A comparison group, will be chosen 



27.2 



0-not specified (mark all that apply) 27,2 I. 3^ 3 

VPre-tests have been given to project group or sample ' 7 ^ ^ 

2- " will be »' n 

3- Post-tests have been given to project group or sample 
A- will be ^ ; 

: 5-Pre -tests have been given 'to comparison group 

6- " will be ■ " " 

7- ^Post-xests htv-re been given to comparison group 

8- " will be ^« n 
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